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ABSTRACZ
The aim of this research is to investigate several
determinants of educational aspiration in a sample of 853 Form
Three students of four prevocational schools. A model was
constructed out of the social psychological theories. The
individual, social-structural and interpersonal level of
influence were included in the model to explain for the
respondents' educational aspiration. Six hypotheses were derived
from the model, and tested in the whole sample as well as the
sub-samples stratified by sex and parental SES.
Regression results showed that the students' educational
aspiration was significantly affected by academic performance,
parental SES, and significant others' expectation or aspiration.
As expected, it was found that the significant-others variables
were far more important in affecting educational aspiration than
academic performance and SES. Among the significant-others
variables, the influence of parents and teachers were found to be
more important and consistent.' The finding implied that, for
matters concerning future career, the advice and encouragement of
the adult significant others were considered to be more valuable.
Results indicated that, though the sources of influence on
educational aspiration were the same, they operated in different
ways for the two sexes. The female students tended to be affected
more by SES origin and academic performance than the male
students. Besides, while the family-related significant
others, i.e., parents and elder siblings, had stronger influence
on the girls' educational aspiration, the school-related
significant others, i.e., teachers and best friends, exerted
stronger influence one the boys' educational aspiration. These
sexual differences were interpreted in light of the traditional
sexual role socialization.
Findings revealed that there were different patterns of
influence on educational plan for various status groups. It was
found that: a) the effect of academic performance was relatively
similar for the lower-, lower-middle-, and middle-status-group;
b) the effect of parental expectation was stronger for both the
lower-middle- and middle-status-group than the lowere-status-
group; c) teachers' expectation exerted far more influence on the
lower-status-group than on the other two groups d) the effect of
elder siblings' expectation and best friends' aspiration were
repectively non-significant for the lower- and middle-status-
group. Tentative explanation pertaining to these findings were
attempted.
Two theoretical issues concerning the formation of
educational aspiration were explored with the relevant data
obtained in this study. The first was a comparison of relative
strength of two parental expectation measures on the students'
educational aspiration. Data revealed that the perceived measure
of parental expection was a more important determinant of the
students' educational aspiration than the self-reported measure.
The second issue was the relative strength of the same-sex
parent's educational expectation on students' educational
aspiration. Data revealed that , while the effect of father's
expectation is relatively the same for the two sexes, the effect
of mother's expectation was remarkably stronger for the girls
than for the boys.
Research and practical implical implications of this study were
also discussed. Finally, new directions for future researches
were suggested and policy recommendations were made.
1CHAPTER I
INTRODUCTION
The main purpose of the present research is to investigate
a few determinants of educational aspiration in a sample of Hong
Kong prevocational secondary school students. It can be regarded
as a partial conceptual cross-validation of the Wisconsin social
psychological model of status attainment( or, simply, the
Wisconsin Model) (Otto and Haller,1979). As explicated in the
following paragraphs, educational aspiration, as an object of
valid study, is well recognized for its significant role to play
in the status attainment process.
The Status Attainment Process
A distinctive feature of any society is the persistent
existence of unequal distribution of economic, political and
social resources among its members. People are grouped into
different social strata according to their respective income,
power and prestige. Consequently, a social hierarchy of classes
is formed. Prominent figures in sociology such as Karl Marx, Max
Weber, Vi if redo. Pare to, Pitirim Sorokin and Talcott Parsons all
contributed much to our understanding of both the static and
dynamic dimensions of the phenonomen, that is, social
stratification and mobility. In a precise formulation,
Svalastoga (1965) delineates four classes of status content
2dimensions that distinguish different strata. These are: a)
political status ,e.g., influence, authority, power b)economic
status ,e.g., income, real estate, stocks and bonds, accumulated
goods c)social status ,e.g., social honour, prestige, fame and
d)informational status ,e.g., educational qualifications, skill,
learning. Ever since the publication of Peter Blau and Otis
Duncan's The American Occupational Structure in 1967, the focus
of most studies of social mobility has been placed on the status
attainment process. Concretely, these studies aim at specifying
the determinants of educational and occupational attainment and
income, thus tapping the three status content dimensions of
informational, social and economic status (Haller, 1982). As
these statuses are not attained at the same time, there are
causal and interactive relationships among them. Hence,
educational attainment may be viewed as the most important one as
regards its close link with socio-economic origin on the one
hand, and its consequence for occupational attainment and income
on the other.
The connection between education, occupation and income has
been interpreted within the framework of the sociological,ccount
of modern society. Social stratification in pre-industrialized
societies is viewed as very rigid. Social status is mainly
ascribed, that is,. obtained by virtue of one's socio-economic
origin and social mobility is therefore negligible. On the
other hand, social status in industrialized societies is mainly
achieved, that is, acquired by virtue of one's own capacity and
social mobility is therefore comparatively more notable.
3From the functionalist assumption, people are so ranked in
the social hierarchy as to represent their relative contributions
to society. The more one contributes, the higher is the place
one occupies on the ladder of social stratification, and also the
more one would obtain social rewards in terms of power, prestige
and wealth (Parsons, 1941 Davis and Moore, 1945). Hence, as
success depends to a large extent upon more objective criteria of
merit such as competence and adaptability, educational attainment
per se is well recognized by scholars as an important status
dimension as well as a determinant of occupational attainment anc
income, though various interpretations are adopted. Parsons
explicitly claimed that education performs an important
occupational sorting and selecting function (1959).
Apart from this general functionalist perspective, the
influence of education on stratification has been studied in
terms of various other theories. Thus the humam capital model
of the economists argues a positive link between education
attainment and skill and productivity, and recognizes the
economic value of education which is considered a major form of
human investment in terms of both output and earning (Schultz,
1972 Becker, 1975). The screening theory of some labour
economists regards educational qualification as an initial
efficient screening criterion used by employees in their
recruitment of staff (Arrow, 1973 Spence, 1973). The
sociological credential theory, on the other hand, posits that
education has a very important symbolic meaning that not only
influences one's initial earning but also affects later career
4conditions (Berg, 1970 Collins, 1975). Despite ditterences in
interpretation, all these theories acknowledge the influence of
education upon social status.
The Blau and Duncan Model
An outstanding and influential empirical study on the role
of education in the status attainment process is Blau and
Duncan's work mentioned above. The authors set out to clarify
the relative importance of social origin a schooling as
determinants of one's eventual occupational attainment. They
interviewed. 25,000 men, aged 20 to 64, and representative of the
45 million men between these ages in the civilian population of
the United States in March 1962. Data collected is fitted into
a basic model of the status attainment process, the so-called
Blau-Duncan Model, and the path analysis method was used to
assess the direct and indirect effects of social origin factors
on one's occupational status. In this causal model, a father's
occupational status and educational attainment are treated as
exogenous variables that first affect a son's education
attainment and then his occupational attainment. Educational
attainment of the son is regarded as an intervening variable that
both mediates the effect of the exogenous variables and also
directly affects the dependent variables of early and later
occupational attainment of the son. Results showed that the
of the social origin variables was very small, and
direct effect
that most of the effect was indirect, that is, mediated by one's
educational attainment. Besides its mediating role, education
attainment exerted considerable influence independently on both
early and later occupational attatinment. Hence, Blau and Duncan
5concluded,
Education assumes increasing significance for social status
in general and for the transmission of social standing from
fathers to sons in particular. Superior family orignins
increase a son's chances of attaining superior occuparional
atatus in the United States in large part because they help
him to obtain a better education, whereas in less
industrialized societes the influence of family origin on
status does not seem to be primarily mediated by education.
(Blau and Duncan, 1967:430)
The Blau-Duncan Model explained 26 percent of the variance
in educational attainment, 33 percent of the variance in early
occupational status, and 43 percent of the variance in later
occupational status. A vigorous explication of this model by
Alexander and Eckland (1975), using a national sample of youth,
generally confirmed the previous results: 18 percent of the
variance in educational attainment, 45 percent of the variance in
first occupational status, and 57 percent of the variance in
present occupational status were explained in this research.
As the educational impact on status is so widely recognized,
sociologists have made serious attempts to specify the mechanisms
by which different educational attainments are reached by
different groups of people. These attempts have far-reaching
implications. On the one hand, they serve to identify the
determinants of educational attainment and their relative
importance, thus helping to clarify the status attainment
process. On the other hand, as sources of inequality can be
identified, social intervention by-government could be made more
rational. Hence, the study of educational attainment has both
significant theoretical and policy implications.
6The Wisconsin Model
Despite the strength of the Blau-Duncan Model in-explaining
occupational attainment, the variance of educational attainment
which it accounts for is rather small. This implies that
variables other than father's educational attainment and
occupational status should be incorporated in later status
attainment process models. By far the most persuasive model in
this regard is the one developed by William Sewell and his
collegues at the University of Wisconsin (e.g., Sewell, Haller
and Porte, 1969 Sewell, Haller, and Oh)endorf, 1970 Sewell and
Hauser, 1975 Sewell and Hauser, 1980). The Wisconsin-Model can
be viewed as an elaboration and extension of the Blau-Duncan
Model. The most distinctive feature of this model is the
inclusion of a number of social psychological variables to
interpret different levels of status attainment. Sewell et. al.
explained,
Building on the influential work of Blau ana vuncan
we developed a linear causal model in which we attempted to
elaborate and explain the effects of socio-economic
background and measured ability first- on educational
achievement( that is, attainment) and then on occupational
attainments. According to the model, these influences are
mediated by social psychological variables, such as academic
achievement in high school, the influence of significant
others, educational aspiration and occupational
aspiration....... (Sewell and Hauser, 1980 in Kerckhoff,
1980:70)
With the incorporation of these social psycno.iogica.L
variables, the model accounted for more variance in educational
attainment than did the Blau-Duncan Model (52- 58 percent,
depending on community size). A replication of the Wisconsin
Model that used 15-year longitudinal data for a national sample
7of males produced similar results (Alexander, Eckland and
Griffin, 1975). It was found that social psychological .variables
mediated a substantial part of the effects of social origin and
ability on later status outcomes. The explained variance of
educational attainment by this model was 45 percent.
The Wisconsin Model has stimulated a host of research to
clarify the status attainment process that stressed the
importance of interpersonal influence and status aspirations.
Many of the studies treat status attainment variables as the
ultimate dependent variables. Still others treat status
aspirations as final dependent variables. Since status.
aspirations have been found to be the major and most immediate
determinant of the status outcomes in the Wisconsin Model, the
formation of aspiration per se has become a valid focus of
study. The present study also concentrates on the formation of
one kind of status aspiration--- educational aspiration.
As noted by Campbell in a recent review artic .ie t 1 yrs3), sinue
1970 more than 500 papers have been published with the aim to
replicate, explicate and dispute the basic findings of the
Wisconsin researches. The predominence of this social
psychological paradigm is also demonstrated by the sophisticated
reviews frequently appearing over the past ten years in leading
social science journals (Haller and Portes, 1973 Shea, 1976
Spenner and Featherman, 1978 -Bielby, 1981 Haller, 1982
Campbell, 1983). Also, the first volume of the Journal of
Research in Sociology of Education and Socialization, published
8in 1980, was devoted to the theme of educational attainment, with
reviews of the major longitudinal studies written by important
authors of this field.( Kerckhoff, 1980) Most recently, two
substantial studies with measurement improvements, plus a
concluding paper on recent development on status attainment
research, comprised a special issue of the journal of Sociology
of Education. (Jencks et. al., 1983 Hauser et. al., 1983
Camnhel 1. 1983)
The Aim of This Thesis
These reviews have pointed out several directions for
future research, of which two are most relevant for the present
work. Hitherto, most research of this kind were conducted in
developed Western societies, especially the United States. Only
a few were carried out in less developed non-western societies
such as Costa Rica (Hansen and Haller, 1973), Brazil (Hansen,
1977), Israel (Yuchtman and Samuel, 1975) and Bolivia (Spencer,
1976). At the same time, most studies have used senior class
students of high school as samples, and have frequently taken
college plan as a point of reference to educational aspiration.
Thus many important aspects in the socialization process starting
from an early age may be missed. But if aspiration formation is a
dynamic and accumulative process,then aspirational level in an
earlier age sets constraints to later aspiration and attainment.
Hence it is important to assess the aspiration formation process
of students in other culturally specific societies as well as of
junior class. Therefore, to test the generality of the model, and
to find out different patterns of interpersonal as well as
9structural influences in various cultural contexts, there is a
need to conduct similar research outside the United States. There
is also a need to examine the process of status aspiration
formation in younger age groups,( for example, in junior forms),
so as to obtain a fuller picture of the socialization process in
family and school.
The present research is based on the data from a sample of
junior secondary pupils (prevocational school Form Three
students, aged about 15) in an industrialized Asian community
(Hong Kong). It aims at examining certain determinants of the
educational aspiration or plan held by this sample of
adolescents. The research thus bears theoretical and policy
implications. First, by examining the effects of mainly
interpersonal influences on educational aspiration in this
specific context, it can serve as a partial conceptual cross-
validation of the Wisconsin Model, and consequently assess the
applicability of the model. Secondly, by focusing on the
influence of significant others, it can help clarify the relative
importance of the different definers and models that affect the
children's educational aspiration. Thirdly, as the sample is
rather young, the findings, it is so hoped, can shed light on the
socialization process at an earlier age. Fourthly, the findings
can also reveal differntial patterns of intepersonal influence on
educational aspirations between children of the two sexes and of
different socio-economic origins. Finally, the research may
provide a rational basis for the policies concerned, and in this
way it could be helpful to both educators and policy-makers.
10
The Organization of This Thesis
In Chapter II a review of relevant theories and researches is
presented. This provides justification for the model and
methodology of the present research. In Chapter III l the model,
the hypotheses, and research methodology of the present study are
stated. Then in Chapter IV and Chapter V, the formulated
hypotheses are tested, using the collected data. The hypotheses
are first tested in the whole sample (chapter IVt, and then
tested in the sub-samples of different sexes and also of
different socio-economic origins (chapter V). Chapter VI
discusses the findings and implications of the research, and then
concludes by recommending a few directions for future researches.
In Appendix 1, an introduction to Hong Kong prevocational
education is presented. In Appendix 2, the Chinses and English
versions of the questionnaire are reproduced. Appendix 3




This chapter is made up of two sections. The first is a
review of relevant social psychological theories, and the second
is a review of relevant researches.
Review or Relevant Social esycnological Tneories
The most striking feature of the Wisconsin Model is its
inclusion of a number of social psychological variables to
account for status attainment. The rationale behind this model is
based mainly on the work of George Mead, and partly on that of
Kurt Lewin.
In the expectancy-value formulations in psycno.Logy, level
of aspiration is among those concepts that are referred to, as a
whole, as ambition. In Kurt Lewin's field theory (Lewin et al.,
1944 Lewin, 1951), aspiration is defined as goal-setting
behaviour in a field of personal values, and subjective
probabilities for success in attaining the goal at issue. A
person's aspiration, once formed, would affect his/her subsequent
behaviour. Lewin also distinguished the 'real' from the 'ideal'
aspiration. In the Wisconsin Model the causal relationship
between status aspirtions and attainments is assumed on this
ryrniinti
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Considering the sources of aspiration, one should refer to
social psychological theories. Charles Cooley had noted the
interpersonal effects on one's attitudes (1902). He argued that
a person's self grows. out of the interacting process with
others. He compared the self to a looking-glass. In his words,
Each to each a looking-glass/ reflects the other that doth
pass. As we see our face, figure, and dress in glass, and are
interested in them because they are ours, and are pleased or
otherwise with them according as they do or do not answer to
what we should like them to be so in imagination we perceive
in another's mind some thought of our appearance, manners,
aims, deed, character, friends, and so on, and are variously
affected by it. (Cooley. 1902:171)
He further noted that there are three principal elements
embodied in one's self-idea' of this sort they are: a) the
imagination of our appearance to the other person b) the
imagination of his judgement of that appearance and c) some sort
of self-feeling, such as pride and, mortification. Hence, one's
ideas and attitudes can never be separated from those of the
others, with whom one commerces and interacts. It is in this
sense that Cooley writes,There is no sense of 'I....... without
its correlative sense of you, or he, or they. (Cooley, 1902:
171)
Mead (1934) proceeded from cooley's discussion to discover
the intricate mechanisms through which the self develops, and he
accomplished this with deep insights. He argued that what
distinguishes man from other animals is the human use of symbolic
meanings. An individual learns the agreed meanings through a
symbolic communicative process which enables one to see oneself
as one is seen by others. The self interacts with other persons
13
in the evergoing communicative process, reflects on the attitudes
and behaviours of the others towards himself, and then reacts in
accordance with his own perception of what others expect him to
do. The self, is in this sense both an object and a subject. As
an object, he has to take account of and interpretthe others'
views of himself, that is, reflect on his self. As a subject, he
formulates proper responses and behaviour for himself. As Coser
rightly puts it,
The essence of the self, according to Mead, is its
ref lexicity. The individual self is individual only because
of its relation to others...... The peculiar individuality of
each self is a result of the peculiar combination, never the
same for two people, of the attitude of others tht form the
generalized other! (Coser, 1971:347)
However, not all people with whom the selt interacts exer,
an equal degree of influence on one's attitudes and behaviour
It is the significant others who-have overwhelming influences of
the self's formation of self-conception and aspirations. Firs
discussed by Sullivan (190) and Mead (op cit.), the concept o:
significant others has been very instrumental in the explanation
of people's attitudes, performance and subsequent behavioua:
outcomes. As defined by Woefel and Haller (1971:6), significan-
others are those persons who exercise major influence over the
attitudes of an individual. They virtually all come from the
most important socialization agents for adult roles: family
school and peer groups.
At this conjuncture, the concept of significant others
converges with that of the reference group. The latter refers to
any social group to which an individual relates his attitues, and
14
the values of which are taken as frame of reference for his own
conception and behaviors (Merton, 1957 Kelly, 1952). Kelly
distinguished two kinds of refeence groups: the 'normative' and.
the 'comparative'. The former refers to a social group which
the individual perceives as a source of values, and to whose
members he gives identification. The latter refers to that group
which serves as a standard or comparison point against which the
individual evaluates his own achievement and life-chances. By the
same token, modes of significant-others' influences are divided
into two types by sociologists. On the one hand, one may be
influenced by 'others' who hold actual expectation for oneself
these are the definers. On the other hand, one may be influenced
by 'others' whose attitudes and behaviours are imitated these
are the models. In the study of educational aspiration, parents
and teachers are often taken as definers, and peers as models of
the student. Specifically, the parents' and teachers'
educational expectation towards the student, and the peers' own
educational aspiration, are regarded by sociologists as the main
modes of interpersonal influence on the formation of the person's
educational aspirations.
Besides taking into consideration the views of signs icani
others, the individual will assess his probability of attaining
the future goal, based on some solid facts. This is what Mead
(1934) called the self-reflexive activity that is concerned with
those elements of reality which one may use as a basis to judge
one's relationship to the object of the attitudes under study.
As regards educational aspiration, feedback from one's past
15
academic performance and social background surely affect the
formation of aspiration. The net effect of academic performance,
as indicated by school grades or class ranks, and of social
economic status on educational aspiration found in most studies
demonstrate this self-assessment process.
To sum up, we can derive five essential elements from the
above theoretical perspective (Haller, 1982). First, before
assuming their final statuses, persons develop status-specific
concepts of themselves and of others in their psychological
field. Secondly, it follows that persons develop statue
aspirations corresponding to each status. content variable.
Thirdly,. there exists a hierarchy of status aspirations for
education, occupational status, income, and perhaps political
influence. Fourthly, each youth then develops a certain level of
these aspirations, the sources of which are of two kinds: a)
significant others' influence both in the mode of definers and
models, and b) self-assessment on' the part of his possibility of
attaining the related goals. Fifthly, these aspirations, once
formed, affects later attainment. The present survey attempts
to examine certain interpersonal and individual factors that
would affect the formation of educational aspiration of a sample
of adolenscents.
Review of Researches
The most important determinants of educational aspiration
so far explored, in the literature are of four kinds: a) family-
related factors--- familial contextual variables, e.g., parental
16
socioeconomic status (SES) and familial contingencies, e.g.,
number of siblings, farm origin, broken homes b) significant
others' influences c) school-related factors--- school
contextual variables, e.g., ability composition, school-SES
level and school process variables ,e.g., tracking (grammar vs.
vocational) and d) individual-level factors ,e.g., sex, mental
ability, academic performance (Spenner and Featherman, 1978
Ke rckhof f, 1980)0
As above-mentioned, researches in this subfield are
numerous and therefore, a thorough review has to be beyound the
scope of the present thesis. For our purposes, we would focus on
some representative researches that had assessed the effects of
parental SES, academic performance and of significant others'
influence on educational aspiration. Sex differences in the
pattern of influences from these variables in the formation of
educational aspiration will also be reviewed.
Social Class and Educational AspiraLi.orn
Families of different social classes have a wide variety of
socialization styles and of resources provisions for their
offsprings, which have great impact on the formation of the
educational plan of the youth. Researches in the 1950's and
1960's had confirmed consistently the positive relation between
parental SES (the indicator of social class) and educational
aspiration, with the higher-status-groups in the more
advantageous position (e.g., Reissman, 1953 Sewell et all 1915
Krauss, 1964• Sewell and Shah, 196$). Sewell and Shah with a
17
cohort of Wisconsin high school seniors as their sample, found
that SES alone explained 18.2 percent of the variance in college
plans in the male sub-sample. When parental encouragement and
measured intellegence were controlled, SES still explained 5.8
percent of the variance. Similar results were reported in other
studies in the 1970's (e. g., Hauser, 1971 Lee and Ng, 1972
Alexander and -Eckland, 1975 Otto and Haller, 1979). However,
these and other researches also found that the effects of SES
were mainly indirect. Thus, Davies and Kandel (1979) in a study
of a sample of New York State public secondary school students
found that SES had no statistically significant direct effects on
-..educational aspiration. The influence was entirely indirect,
that is, mediated by parent's and peers' expectation and academic
performance. Spencer's survey on a sample of Bolivian youths
(1978) also found that SES exerted little direct effect on
educational aspiration. Instead, its effects were mediated
wholely by mental ability, academic performance and especially
significant others' expectations. When the composite index of
SES was disaggregated, the relative influence of each SES
variable was discerned and findings were not so consistent. In
the Wisconsin research (Sewell and Hauser, 1972 1975), only
mother's education and family income were significant in
affecting educational aspiration in the final model (r=0.052
0.065 respectively). In Otto and- Haller's conceptual cross-
validation of the Wisconsin Model, they found that only father's
and education were' significant (r=0.114 0.093occupation'
respectively). Marini (1978) found that only father's education
(r=0.014 for both sexes) and mother's education (r=0.013 for
18
female .0.008 for male) were significant
Academic Performance and Educational Aspiration
While developing one's educational aspiration, it is
reasonable to take one's academic potentials and capacity into
consideration. The basis for self-evaluation of one's possibility
of attaining certain educational goal are mental ability as
measured byintellegence quotient test, and academic performance
as indicated either by average grade points or class ranks. In
the researches reviewed, these two variables were found to be
closely correlated, with mental ability exerting great effect on
academic performance. While SES had moderate effects on ability,
its effect on academic performance was entirely mediated by
ability. Academic performance both directly and, through its
impact on significant others' expectation, also indirectly
influenced educational aspiration (e.g., Woelf and Haller, 1971
Sewell and Hauser, 1972 1975 Alwin and Otto, 1977 Marini,
1978 and Otto and Haller, 1979).
Significant Others' Influence and Educational Aspiration
By far the most immediate and important determinant of
educational aspiration found in the researches are significant
others' influence either in the form of encouragement,
expectation, or example of self-aspiration. As formerly
discussed, parents and teacher were often treated as definers,
and peers or best friends as models for the student's
educational aspiration. Until recently, most models used a
composite (single) index that grouped together the indicators of
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parental, peer, and teacher influences to represent significant
others' influences (Sewell et al. 1969 Woelfel and Haller 1971).
Other researches disaggregated the significant other indexes in
order to assess the relative influence of each model or definers
(e.g., Hauser, 1972 Davies and Kandel, 1979).
Attention was first directed to the role played by parents
in affecting the youth's educational goal. Kahl (1953)
interviewed a few 'common-man' boys who had high levels of
educational aspiration, and found that parental encouragement was
the very significant factor for high aspiration. Other
researches in the late 1950's and through the 1960s documented
the positive relationship between parental encouragement or
expectation (e.g., Haller and Sewell, 19577 Bordua, 1960 Rehberg
and We stby, 19677 Sewell and Shah, 1967).' For instance, Sewell
and Shah found that parental encouragement explained 14 percent
of the variance in the college plans of males, over and above
that explained by SES. At the same time, the peer group as an
important socialization agent was recognized. Peers' or best
friends' educational plans were included in the model to explain
educational aspiration and attainment of the respondent. In the
early study of Haller and Butterworth (1960), a positive
relationship was demonstrated between the plans of peer friends
and the aspirations of high school students. Eventually, in the
basic Wisconsin Model, the educational expectation of both
parents and teachers and the educational aspiration of peers were
included (Hauser, 1971 Sewell and Hauser, 1972). The Wisconsin
researchers and others found that parental influence was stronger
20
than peer influence and teacher influence in the formation of
aspiratin (kandel and Lesser,1969 Williams, 1972 Picou and
Carter, 1976). With regard to change of influence over time a
few studies (Coleman, 1961 McDill and Coleman, 1965) suggested
that peer influence increased with youth's age, in relation to
parental influence. More recent researches just showed the
reverse that parental influence in fact increased over time,
relative to peer influence (Williams, 1972 Davies and Kandel,
1979). At the same time, while the Wisconsin researches found
that peer influence was stronger than teacher influence, the
opposite was found in Williams' survey of Canadian youths. Picou
and Carter (1976), on the othe hand, showed that when community
of origin was taken into consideration, peer influence had the
strongest effects on aspirations, except for large city youths
for whom parental influence had the strongest effects. Source of
influences for these significant others is also different. Most
researches found that parental and peer' influence were more
related to the respondent's SES than academic performance,
whereas teachers' expectation was based more on his academic
performance, with little relation to his SES. Finally, a few
researchers pay attention to those significant others who were
not included in the model of aspiration formation in conventional
studies. Thus Reitizes and Mutran (1980) and Cheung (1983),
respectively, assessed the influence of past school intimates and
college intimates, and elder siblings.
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Sex Differences In The Formation of
Educational Aspiration
Sexual status is an important basis tor social
categorization because of the different specific roles, values,
and expectations imposed upon the two sexes. Census statistics
in various societies show consistently that there are sexual
differences in life chances such as educational and occupational
attainment, with the male always at an advantage (e.g., Suter,
1980 Wise and Steel, 1980 Tang, 1981). Status aspiration
levels for both sexes followed the similar pattern. In the
formation of educational aspiration, the influences of the
various determinants reviewed above also differ in relation to
sexual status. Researches found that the effect of SES was
greater than that of ability and academic performance for girls
than boys (Sewell and Shah, 1967 William, 1972 Marini, 1978).
Also, as Woelfel (1972) demonstrated, students of different sexes
chose different significant others: the male students tended to
choose male significant others, e.g., the father, and peers of
the same sex, and female students tended to choose female
significant others ,e.g., the mother, and peers of the same sex.
Also, some studies showed: that a) the effect of parental
encouragement or expectation was stronger than peer aspiration
for both sexes• b) that parental influences were stronger for
males than for females and c) the effect of the peer aspiration
was stronger for females than for males (Hout and Morgan, 197 5
Davies and Kandel, 1979 Marini, 1978).
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CHAPTER III
SPECIFICATION OF THE MODEL AND RESEARCH MOTHOD
Before the model and research method.are specitiea, it is
appropriate to present a brief introduction to the prevocational
education of Hong Kong, in order for the reader to have a better
understanding of the specific educational environment of the
sampled students. For further information on this educational
stream, the readers are advised to refer to Apprendix 1.
The Prevocational Education
The population. of this study are Form Three. students of
Hong Kong prevocational schools, a stream of secondary education
in the territory. There were 12 prevocational schools in 1983,
with a total of about 10,000 students, of whom about 2,660 were
Form Three students and 780 Form Four students.* All 12 schools
are government-aided, and operated by private organizations.
Besides general subjects like Chinese, English and Mathemetics,
there are practical and technical subjects such as technical
drawinng and electrical work for the boys, and commercial
subjects such as typing-writing and book-keeping for the girls.
In some schools, the curricular differentiation by sex is not so
striking.
*The author would like to thank an official who kindly
provided the relevant figures about the prevocational schools.
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A three-year course is designed for all students of, the
prevocational schools. The provision of three year of general
education, with stress in practical sujects, was expected to
meet the demand for craft-level labour by the local industries.
Stated explicitly, the Government hoped that this group of
young people can become a vital sector of Hong Kong
manpower.... (H. K. Government, 1970:3) Three routes are open to
these Form-Three leavers: a) to join craft apprenticeship
scheme with part-time day-release courses in the technical
institutes b) to join ..ndustry as semi-skilled workers, c) to
take one year full-time courses in the technical institutes,
after which they would be eligible to join the second year of an
,approved apprenticeship. Of course, they may also pursue general
secondary education in grammar schools however, this would be
rather. difficult for them, because of the sharp differences in
curriculum existinq between the two educational streams.
Prevocational schools are allowed to accept children
living anywhere in Hong Kong who have completed primary
education. Grammar schools, on the contrary, are restricted to
drawing pupils from their particular geographical areas.
However, because of the specific nature of prevocational
education, it can hardly attract students of good academic
performance. Grammar schools would provide more and better
chances for education beyond the secondary level. Thus, from the
official records accessable to the researcher, it has been
found that applicants for admission to prevocationa_1 schools,
though far exceeding the actual number of places, mostly came
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from lower-class families and had poor academic standards, that
is, in Bands 4 and 5( the last two bands) as classifed according
to results from the academic Aptitude Test for Primary Six
pupils.* In this survey, the parents were asked to state the
reasons for letting their children attend the prevocational
schools. The most frequently chosen answer is: in order to
learn certain crafts. (Apprendix 3) This choice aptly reflects
the attitude of these parents towards prevocational education,
as well as the career expectations they held for their children.
To what extent are these attitudes and expectation related to
their children's own educational aspiration remains to be
discovered later in this study.
In recent years a large proportion of prevocational school
leavers have sought further education instead of direct
employment. Since the living standards of Hong Kong citizens
have been rising in these years, more families can afford to
provide financial- resources for their children to continue
education beyond the Form Three level. Also, aided senior
secondary education places have increased. Starting from 1980, a
* The Academic Aptitude Test is a public scalinng test for
all Primary Six pupils. It is centrally administered by the
Secondary School Places Allocation Section of the Education
Department, and consists of two computer-marked multiple-choice
papers, one for verbal reasoning, and the other for numerical
reasoning.
25
limited number of senior secondary places were allocated in
prevocational schools, catering for about 28 percent of those
Form Three leavers who have the potentials to be technicians.
However, the majority of the leavers are still expected to
continue to enter craft-level courses in the technical institutes
or to seek direct employment as semi-skilled workers. In 1982,
about 59 percent of Form Three leavers sought post-compulsory
education, of which 28 percent were promoted to aided Form Four
places in prevocational schools and the others studied in other
educational institutions, e.g., private schools and the technical
institutes. About 35 percent sought direct employment in the
industrial and commercial sectors.
The Model
The model used in this survey is derived from the social
psychological theories discussed in the past chapter. Academic
performance, parental SES, and significant others' influence are
treated as independent variables to account for the variance in
the levels of educational aspiration, the dependent variable.
The two modes of significant others' influence are included: a)
the parents, teachers, and elder siblings are definers to provide
normative prescription, and b) best friends are models to be
imitated. Compared with the Wisconsin Model the present model
does not include a measure of mental ability and status
attainment variables. This is because in Hong Kong there is not
yet a standard and well-recognized intelligence quotient, test for
secondary school students. This limitation is relatively minor,
since past researches repeatedly showed that a large part of the
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influence of mental ability is mediated by academic performance.
Also, as the major interest of this survey is the formation of
educational aspiration, which is assumed to have substantial
effect on later attainment process, no status attainment
variables are included. Overall, the independent variables are
taken to represent three levels of influence on the respondents'
educational aspiration: the individual, the social structural,
and the interpersonal level. The author expects that the
direction of influence will be the same for the whole sample as
well as the sub-samples stratified by sex and parental SES, while
the magnitudes of influence will be different for various sub-
samples.
The Variables
Academic Performance (RANK) A student's academic performanc
examination. Hence, operationally academic performance ic.
defined as the student's academic rank in school. The rank ic.
gererated by the total scores obtained by the students in the
mid-term examination before the survey. A ten-point scale ic.
used. A student ranking in the top 10 percent of his/her form ic.
assigned a numerical value of 10, in the second 10 percent, 9,
and so forth, so that student ranking in bottom 10 percent is
assigned a numerical value of 1.
Parental Social Economic Status (SES) This inalcazes the socid.L
class background of the students. A composite index consisting
shows his/her achievement in the subjects studied in school. The
evaluation of such achievement is conventionally done througr
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of three indicators is used: a) father's occupation b) father's
education and c) mother's education.
Father's occupation is coded as follows:
Unskilled and semi-skilled workers= 0
Skilled workers and clerical workers= 1
Technicians, professionals and employers= 2.
Father's and mother's education are measured in years of
schooling attained and then. recoded as follows:
No schooling= 0
Primary education= 1
Secondary education or above= 2.
A summated weight index combining the three indicators is
adopted that differentiates the lower SES (scored from' 0 to 1),
the lower-middle SES (from 2 to 3), and the middle SES (from 4 to
6). The readers should be reminded that the indicators are
deliberately termed as such. I t is because there is a structural
bias- of parental SES in this sample. Most prevocational school
students are of lower-class origin. Their parents' educational
standards are rather low, and their fathers are mainly manual
labourers or lower-ranking service workers. Therefore, in order
not to mislead the readers, the conventional SES indicators of
upper, middle, and lower would not be adopted in. this survey.
Parents' Educational Expectation (PAREX) This rerers to the
educational expectation held by the student's parents towards
their child which is perceived by the student. The students are
asked to state the level of education they think their father and
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mother expect them to attain. Measurement is calucated along a
five-categories scale ranging from Form Three to
university/polytechnic. Each category is given a numerical value
corresponding to the related years of education as follows:
Form Three= 9
Form Four or craft course in technical institues= 10
Form Five= 11
Matriculation of technician course in technical institues= 13
University or polytechnic= .16.
The father's and mother's items are summed and the mean
value is used as the final operationalization of this variable.
Teachers' Educational Expectation (TEAEX) This refers to the
educational expectation held by the student's teachers towards
him/her, as perceived by the student. The students are asked to
state the level of education they think their teachers expect
them to attain. Measurement is also along the five-categories
scale as used in PAREX.
Elder Siblings' Educational Expectation (SIBEX) This rerers to
the educational expectation held by the student's elder siblings
toward him/her as perceived by the students. The students are
again asked to. state the level of education they think their
elder siblings expect them to attain. Measurement is the same as
PAREX. Only those cases having elder sibling will be included in
the model. In the case of more than one elder sibling the mean
value is used.
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Best Friends' Educational Aspiration (FRIASP) This refers to the
level of education aspired after by the student's best friends,
as perceived by the student. The students are asked to state the
level of education most of their best friends aspire to attain.
Measurement is the same as PAREX.
Educational Aspiration (EDASP) This refers to the level of
education aspired after by the students themselves. Both the
idealistic and, realistic dimensions are obtained by asking for,
first, the level of education that the student prefers to attain
without consideration of any restriction, and secondly, the level
of education the student thinks he/she can realistically attain.
Measurement is the same as that of PAREX and these two items are
summed and the mean value was used as the final
operationalization of this variable.
The Hypotheses
Six hypotheses are thus derived logically from the model
spcified above.
1) The better the academic performance of. the student, the
hiqher will be the student's educational aspiration.'
It is expected that, other variables being equal, the
higher the student's academic rank in school, the higher will be
the student's educational aspiration. The influence of the
academic rank should be statistically significant.
-2) 'The higher the student's parental social-economic status,
the higher will be the student's educational aspiration.'
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It is expected that, other things being constant, the
higher the student's parental social-economic status, the higher
will be the student's educational aspiration, and that the
influence of this independent variable should be statistically
significant.
3) 'The higher the perceived educational expectation from the
student's parents towards to student, the higher will be the
student's own educational aspiration.'
Empirically, it is expected that, assuming other things
constant, the higher the educational expectation held by the
students' parents I towards their children as perceived by the
students, the higher will be the students' own educational
aspiration. The influence of this variable should be
statistically significant.
4) 'The higher the perceived educational expectation from the
student's teachers towards the student, the higher will be the
student's own educational aspiration.'
It is expected that, assuming other variables to be
constant, the higher the perceived educational expectation held
by the student's teachers towards the student, the higher will be
the student's own educational aspiration. The influence of this
independent variable should be statistically significant.
5) 'The higher the perceived educational expectation from the
student's elder siblings towards the student, the higher will be
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the student's own educational aspiration.'
Assuming every other factors to be equal, it is expectea
that the higher the perceived educational expectation held by the
student' elder siblings towards the student, the higher will be
the student's own educational aspiration. This influence should
be statistically significant.
6) 'The higher the education aspiration of the student's best
friends, the higher will be the student's own educational
aspiration.'
It is expected that, assuming other variables to be
constant, the higher the education aspiration of the student's
best friends as perceived by. the student, the higher will be the
student's own educational aspiration. It should be statistically
significant.
The Sample
The sample for this study was drawn from the population by
a proportionate, stratified, random cluster technique. The
schools were stratified in terms of a) their sponsoring
orgaizations, i.e., voluntary agencies versus industrial
associations, and b) area of locations, i.e., old urban versus
new towns. From these four categories of schools were obtained,
and one school from 'each category was selected randomly as
samples, i.e., one-third of all prevocational schools. The
sample thus consisted of all Form Three students of these four
schools who were present on the day of investigation. A total of
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921 students took part in the survey and the data of 853 cases
were qualified to be included in the final test of the model.
The male/female student ratio is similar to that of the
prevocational population, i.e., 25 percent girls and 75 percent
boys.
The Survey Design
There are basically three sources of data: school records,
questionnaires completed by the students, and questionnaries
completed by the students' parents.
The form ranks of the students were obtained from the
school official records to use as indicators of their academic
performance. One set of questionnaires was administered to the
students, gathering information on their educational aspiration,
the perceived significant others' influence and some personal
attributes. Another set of questionnaires was distributed to
the students to take home to be completed by their parents.
The idea of tapping direct data about parental SES of the
students and self-reported parental educational expectations
results from the following considerations. First, there has been
controversy over the validity of student-reported parental SES
data in past researches (St. John, -1970 Kerckhoff et. al.,
1973), and it is attempted here to obtain more valid data about
the students' parental SES. Secondly, the students under study
are comparatively younger than those under other studies, and
their reported data about their families and parents may not be
so reliable. Hence, the self-reported method is used. Thirdly,
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the procedure adopted enables the researcher to obtain directly
data on the parents' educational expectation for their children,
in an attempt to overcome theorectical problems about the
validity of using perceived parental expectation versus self-
reported ones. Davies and Kandel (1979), for example, obtained
both perceived and self-reported expectation data, and concluded
that perceptual measures inflated interpersonal influence.
However, Sewell and Hauser (1980) maintained that the perceptual
measures are the theorectically valid indicators of significant
others' influence.) Also, as this is the first large-scale
survey on prevocational school students, other relevant data such
as occupational aspiration and expectation were tapped by the
questionnaires, which may be useful for other researchers and
policy-makers.
The Survey Procedure
A pilot test was conducted in the first week of May, 1983
and 20 of Form Three students from two classes of a prevocational
school (the one where the author teaches) participated. The
questionnaires were revised subsequently. Then, in the following
week, the revised questionnaires were administered to another 20
students from two classes, and through them to their parents, and
re-administered five weeks later. A test-retest reliability
coefficient that ranged from 8.5 to 9.1 were obtained for the
expectation and aspiration items. The survey took place in one
sample school after another during the third and fourth weeks of
June, 1983, just before the-final examinations in the schools.
Two trained assistants and the researcher himself took part in
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all the data collection process in each school. The
questionnaires were filled in by the students immediately in
front of the investigators. The necessary instructions were
explained to them, but no hints to answers were given, and
discussion with others was not allowed. The questionnaires to be
completed by the parents were distributed to them through their
children, and collected within the following three days.
Information on form ranks of the students was directly obtained
from school records of each school on the same day where the
students questionnaires were administered there.
Statistical Methods
Various statistical metriods were employeu Lo analyse the
data and test the hypotheses. Means and standard deviations of
the relevant variables, and simple correlation coefficients among
the variables included in the model were presented to illustrate
the basic characteristics and relationship of. the variables.
Then, each of the hypotheses was teated by the ordinary least-
square (OLS) regression method. A unit increase in the value of
the dependent variable, resulting from a unit increase in the
value of the independent variable was also calculated. The
coefficients of determination (R) were presented to indicate
the variance of the dependent variables accounted for by the
independent variables. Hypotheses were first tested in the whole




DIFFERENTIAL EDUCATIONAL ASPIRATION OF' PREVOCATIONAL SCHOOL
FORM THREE STUDENTS: EMPIRICAL FINDINGS
OF THE WHOLE SAMPLE
In this chapter empirical findings of the present survey
will be reported, and attempt to explain them within certain
theoretical frameworks will be also made. First, means and
standard deviations of the relevant variables will be presented
to show the general characteristics of the samples. Secondly,
zero-order correlations among the variables included in the model
will be reported, to serve as a preliminary test of the
hypothesized relationships. Thirdly, the OLS regression
estimates of the model will be presented with the metric and
standardized coefficients of the parameters, so as to test the
hypotheses. The whole sample will be dealt with in this chapter,
and the findings of the sub-samples stratified by first by sex
and then by parental SES will be discussed respectively in the
.chapter V and VI. The research and policy implications of this
survey will be discussed in the last chapter.
The whole sample includes 853 Form Tnree stuaenus rom zc
classes of 4 prevocational schools of Hong Kong. The aim of this
survey is to investigate a few determinants of the student'
educational aspiration. Three levels of influence on the
respondents' educational aspiration will be examined, namely, the
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individual, the social structural, and the interpersonal level.
Seven independent variables are regarded as indicators of these
three levels of influence. These are: academic performance,
parental SES, parents' educational expectation, teachers'
educational expectation, elder siblings' educational expectation
and best friends' educational aspiration. The last four
variables represent.two modes of interpersonal influence exerted
by the respondent's significant others, that is, the definer and
the model. The researcher expects that all these variables will
positively affect the respondent's educational aspiration, and
that these effects will be statistically significant. Data about
the individuals and their interpersonal influence are gathered
from the respondents, whereas those pertaining to their families
are obtained directly from their parents.
Sample Description
Table 1 summarizes the survey statistics of all relevant
variables of the whole sample. Several points should be noted.
First of all, the respondent's cnaracteristics are
examined. Their average age is 15.38, which is consistent with
the mean age of the Form Three student population of Hong Kong
(Half-yearly Statistical Survey for September, 1982). In fact,
the Hong Kong Government has since 1978 adopted the policy of
universal junior secondary education. In the latest census,
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TABLE 1 MEANS AND STANDARD DEVIATION OF VARIABLES USED IN THE


























For measurements of these variables refer to Chapter II.
in() are exact years of schooling.
Note.- The following variables are included here for reference
only and would not be included in the regression model: student's
age, sexual status, family size, father's age, mother's age,father's education, mother's education, and father's occupat
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carried out in 1981, it was found that 79.8 percent of all the
15-year-olds were attending school (Hong Kong 1981 Census., Basic
Tables). Students in the present sample surely are among those
who are benefited from this educational policy. On the other
hand, about three quarters of the. respondents are males. This
sex ratio of student is similar to that of the population of the
prevocational school student. The fact that there are far more
male students than female ones studying in prevocational schools
can be attributed to two factors. First, the main aim of
prevocational education is to prepare the Form Three leavers to
enter the apprenticeship schemes in manufacturing industries, in
which the craft-level posts are mainly for the males. Hence,
there are more places for the male students. Secondly,
prevocational schools cannot attract many female students, since
the employment prospect for the female Form Three leavers is not
good. Gerenally, the minimum academic qualification for a typist
and clerk in the commercial sector is completion of Form Five.
It is difficult for the female graduates of prevocational schools
to find appropriate jobs. The curricular, constraints as well as
the uncertainty about career future discourage many female
Primary Six pupils to apply for admission to prevocational
school. Finally, the mean year of schooling aspired after is
12.29 with a standard deviation of 1.74, where 11 refers to
graduation of secondary education and 13 refers to
completion of matriculation or of technician courses. This
figure is an average of the idealistic and realistic dimensions
of educational aspiration. it implies that the average student
is not satisfied with only having compulsory junior secondary
education, but also aspire to attend certain forms of post-
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compulsory schooling. However, the majority of the sLuaen is Lino
that higher education is too high an aim for them.. Although
there are no corresponding statistics of other samples( for
example, grammar. school 'students) that would enable us to make
comparsion, the average level of educational aspiration of the
present sampled students cannot be considered a high one.
Propably, their lower-class background may set limit to their
level of educational aspiration.
Next, to examine some oasic Leature5 UL LIIC LCa,vjuv-i.v
families. The family size of 6.59 with a standard deviation of
2.02 can be regarded as rather large. As the 1981 Census
revealed, only 22.5 percent of all households in Hong Kong have a
size of 6 persons and above. However, if the parents' ages and
the sibling size are taken into consideration, a clearer picture
emerges. The mean age.-of the students' fathers and mothers are
49.79 and 44.62 respectively, and the mean sibling size is 3.78.
These findings are quite consistent with those found in the 1981
census: the mothers in 40-44 and 45-49 age group had a mean
children size of 3.65 and 4.07 respectively. Also, families with
the parents in these age groups have just passed through the
middle or the late middle stages of their life cycle. This means
that most of their children are still staying with the family of
procreation, thus making the mean family size relatively large.
Besides, it can be argued that, as the children have not yet
completely independent, the parents always have to make decisions
with regard to familial resource allocation for their children:
either cultural resources such as quality of child rearing, or
material resources such as cost of education. The parent's
attitudes towards familial resource allocation for their children
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affect much of the educational opportunity as well as orientation
of their children. This point will be raised again later.
Then turning to the parental SES of the respondents, it can
be observed that the educational standard of their parents are
rather low. The mean years of schooling completed is 4.9 and
3.21 for the father 'and mother with a standard deviation of 3.93
and 3.51 respectively. This means that most of the parents had
had some primary education only. Indeed, 73.4 percent of the
fathers and 86.7 percent of mothers were below the level of
secondary education. Also, only 2.6 percent of the fathers and
0.9 percent of the mothers attained the educational level of
matriculation or above. These figures show that these parents'
educational standards were even lower than the average Hong Kong
adults' of the same age group. As revealed in the 1981 Census,
64.4 percent of the males in the 4 5-4 9 age group had an
educational standard of' primary schooling or below, and 11
percent had attained matriculation or above. For the females in
the 40-44 age group, the corresponding figures were 67.6 and 10.2
percent. The mean. score of the father's occupation is 0.82
with a *s tanda rd deviation of 0.7 5, where 0 refers to unskilled
or semi-skilled worker, 1 refers to skilled and clerical worker,
and 2 refers to technicians, professionals. and employers. Thus
most fathers in this sample had lower-, and at best, middle-
status jobs. The above three indicators represent different
dimensions of the respondents' family status. They are grouped
into a simple weighted SES index, the mean score of which is 2.0
with a standard deviation of 0.73, where 1 is the lower-status-
group, 2 is the lower-middle-status-group, and 3 is the middle-
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status-group. However, the readers should aware that this SES
index is rather artificial in the sense that the differences
between the three strata are merely relative and not very
remarkable, because of the samples' predominantly lower-class
background. Therefore, it cannot be exactly comparable with
those indexes used in other researches which have other
mesurements designed for different samples. The particular index
used in the present survey only helps to highlight certain
effects of the social structural factors exerted upon a student's
educational plan.
Turning to the educational expectation of the significant
others, it can be observed that each of these mean score is lower
than that of the respondent's own educational aspiration. ThE
.definers' educational expectations are higher than the model':
(represented by best f riend,s) educational aspiration. Among the
former, the educational expectation of the parents is the highest
(12.19 years) and. the closest to the respondents' educational
aspiration. Also, the parental expectation mean has the largest
standard deviation (2-16). This means that there are largE
variations, ranging from 10.03 years to 14.35 years, in the
educational expectation of the parents, as perceived by their
children. This finding implies that there may be more anc
complicated factors for the parents to consider when formulatinc
their educational expectation towards their children. For
example, the basis for the teacher's educational expectatior
towards a student is mainly his/her academic performance. On the
other hand, the parents, besides taking their child's academic
42
performance into account when forming their educational
expectation, would probably also consider such factors as the
relative costs of education, the proportions of resource to bE
assigned to different children, the sibling order of this child,
etc.
Table 2 is the correlation matrix of the variables included
in the present model of educational aspiration. Except otherwise
specified, the zero-order correlation coefficients are
statistically significant at the probability level of 0.001.
As shown in the first column of Table 2, all indepenaent
variables are positively associated with the dependent variable.
Thus, as one can be expected from the model, all the following
variables can be regarded as predictors of the student's
educational aspiration: academic rank at school, parental SES,
parental educational expectation, teachers' educational
expectation, elder siblings' educational expectation, and the
best friends' educational aspiration. Moreover, one can find
that the definers' educational expectations are most strongly
associated with the respondents' own educational
aspiration, followed by the model's educational aspiration and
academic rank, and lastly, the. parental SES. The relative
strength of magnitude of these parameters will become clearer in
the regression test. The second column of Table 2 shows that
academic rank is positively correlated with all significant-
others variables but has slightly negative relationship with
parental SES which is statistically insignificant. This implies
that one's academic performance serves as predictors of one's
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significant others' educational expectations, while parental SES
has little effect on it. Also one should note that the
relationship between rank and teachers' expectation is the
strongest, meaning that teachers generally base on their
students' academic performance to formulate their evaluation and
expectation. The third column shows that SES is only correlated
significantly with parental educational expectation and this
positive relationship is rather weak. Consequently, one's SES
origin exerts little effect on one's educational expectation and
significant others' aspiration other than one's parents'. The
remaining columns reveal that all significant-others variables
are correlated positively with one another. However, the
coefficients are not too high to the extent that the problem of
multicollinearity may be caused. Overall, the correlation matrix
demonstrates that the relationship of the variables is in the
predicted direction as derived from the model of educational
aspiration.
The Regression Results
In this section the hypotheses derived from the present
model of educational aspiration will be tested with the OLS
re9resssion methods. Both the estimates of coefficients of the
parameters- and the levels of significance will be reported.
Throughout the test, the metric or 'raw coefficients will be uses
to interpret the results, and for comparison across sub-samples,
and the standardized coefficients are reserved for comparing the
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TABLE 2 SIMPLE CORRELATIONS AMONG VARIABLES USED IN THE MOUtL Ur
EDUCATIONAL ASPIRATION.







* Not significant at the level of 0.0b.
NOTE- For explanations of the abbreviations used here, please
refer to Chapter II.
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relative importance of different independent variables within a
particular sample. Grounds for this statistical strategy are:
the raw coefficient has the advantage that the metric for the
aspired number of years of schooling has a readily understood
substantive meaning, while the standardized coefficients claims
to provide a unit free coefficient of the parameter*. The same
strategy has also been adopted by other researchers, for example,
Davies and Kande l (197 9).
From Table 3 one can find that the multivariate analysis
confirms all of the hypothesized relationship in the model. The
first hypothesis states that the better the students' academic
performance, the higher will be their educational aspiration.
(The academic rank at school is taken as the indicator of
.academic performance.) This hypothesis is confirmed. Table 3
shows that rank is positively correlated with educational
aspiration. Each unit higher in school rank will lead to an
increase of 0.098 year of schooling aspired after by the student.
The estimate of coefficient of this parameter is statistically
significant at the 0.001 level.
The second hypothesis is that the higher the students'
social class- 'origins, the higher will be their educational
aspiration. In this survey, parental SES, operationalized as a
weighted index of both parents' educational standard and father's
occupation, serves as an indicator of social class. This
hypothesis is confirmed. From Table 3 one can see that parental
SES is positively correlated with educational aspiration. Each
unit hiaher in SES will lead to an increase of 0.127 year of
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schooling aspired after by the student. However, this
is only significant statistically at the 0.05 level. This is
consistent with the findings shown in Table 2 in which one can
find the relationship between SES and educational aspiration is
the weakest. As stated before, the sampled students are mostly
of lower-class origin. This particular feature of the sample
under study may undermine the potential influence of SES that
would exert on educational aspiration.
The third hypothesis is that a student's educational
aspiration is likely to be affected significant by
his/her perceived parental educational expectation. This
hypothesis is confirmed, too. Table 3 shows that these two
variables are positively correaled. Each additional year of
-*schooling expected by the studuent's parents will result in 0.181
more year of schooling aspired after by them. This effect is
statistically significant at the 0.001 level.
That teachers' educational expectation towards the students
exerts significant effect on the latter's educational aspiration
is put forward in the fourth hypothesis. This is again
confirmed. From Table 3 one can find that these two variables
are posistively correlated. Each additional year of schooling
expected by the teacher will increase the child's educational
aspiration by 0.217 year. The effect of this parameter is
significant statistically at the 0.001 level.
* It may be noted Hanushek and Jackson (1977) have questionea zne
use-of standardized coefficient to assess the relative weights of
the coefficient of the parameters. However, as this is the
conventional statistic for.such purpose, it will still be used
despite certain reservations.
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In the titth hypothesis, the educational expectation of a
student's elder sibling is assumed to influence significantly
his/her own educational aspiration. Table 3 reveals that this
hypothesis is also confirmed. A student's educational aspiration
is positively correlated with his or her elder siblings'
educational expectation. He/She will aspire to 0.166 more year of
schooling as his/her elder siblings expect one more year of
schooling. Similarly, the effect of this parameter is
statistically significant at the 0.001 level.
The sixth hypothesis is that the higher the educational
aspiration of a student's best friends as perceived by him/her,
the higher will be his/her own educational aspiration. This
hypothesis is confirmed too. Table 3 shows that best friends'
educational aspiration is correlated positively with the
students' own educational aspiration. Each additional year of
schooling aspired after by- a student's best friends will increase
by 0.144 more year the schooling aspired after by him/her. Again
this effect is statistically significant at the 0.001 level.
Overall, the present model has explained 44.8 percent of
the variance in the educational aspiration of a sample of Hong
Kong prevocational school Form Three students. Hence, the
explanatory power of this model is comparable to those models
used in surveys carried out in western societies, though the
methods and measurements used are not exactly the same. The
original Winconsin Model explained 46.5 percent of the variance
in the educational aspiration (Sewell and Hauser 1972, 1975), and
a similar model used in Alwin and Otto's research on 4300 American
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high school seniors (1977) could explain 44.8 percent of the
variance in the educational aspiration.
Discussion
The empirical findings of this study have confirmed all the
hypotheses derived from the model of educational aspiration.
Several points are worthy of further discussion.
First, the findings support, to a certain extent, the
thesis proposed by B1aU and Duncan, and elaborated by Sewell and
his associates, which stated that one's social class origin
conditions a person's educational opportunity. It may be expected
that the relatively higher-status group is in an advantageous
position since family resources favorable to further education
are more readily provided. These resources include material as
well as cultural ones. In the composit index of SES used in this
study, the educational dimension of the parents is weighted more
heavily than the occupation status dimension. I t is expected
that the quality of socialization (e.g., time and attention paid
to the children, ways of child-rearing and upbringing, modes of
expression and communication) of those students born into a
family of relatively higher SES is more inducive and supportive
of education. Conversely, students of lower SES origin would
have relatively lower level of educational aspiration, either
because of insufficient funds for post-compulsory education
provided by their families, or owing to the need to start work
earier, or on account of depressed motivation.
However, examining the standardized coefficients in Table S
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one can see that the effect of parental SES is the weakest when
compared with other variables. This may be explained' by two
factors. The first is that, as the inner differences between
the three social strata of the present sample are not so notable,
the effect of SES on educational aspiration cannot be clearly
reflected here. The second is that, the keen competition for
better jobs, as well as the rising demands for higher academic
qualification in the labour market, remind the students and their
parents to put more stress on further education. The consequence
is that, regardless of the effect exerted by SES origins on one's
educational opportunity, students of different social class
background in this survey do not hold widely different
educational aspiration. The relatively higher status group is,
therefore, slightly more motivated only.
Secondly, the findings have also confirmed the thesis,
implied in the social-psychological theories, that in the process
of career aspiration formation, a youth will surely take his/her
relevant capacities into consideration. Past experiences in
dealing with certain matters become the foundation on which one
evaluates one's chances of success in this respect. Hence
appropriate aspiration emerges from such reflection anc
consideration. With regard to educational plan, the academic
performance at school then becomes an important basis for
evaluating one's 'educational' potentials. As found in other
studies conducted elsewhere, academic performance has significant
effect on the educational aspiration of the students in our
sample. Judging from the standardized coefficients presented it
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Table 3, one can find that the-effect of school rank, though
weaker than those of most significant-others variables, is far
stronger than that of SES origin. Specifically, coefficient for
rank is almost three-times larger than that for SES.
Thirdly, the findings further substantiate the tnesis
asserted by the social-psychological theories that our attitudes
and orientations are bound to be influenced by those important
socialization agents who interact in various patterns with us.
From verbal or non-verbal communication with these significant
others, we learn their assessment and expectation of us. These
perceived attitudes, in turn, will set limits to our own self-
evaluation and aspiration. Some significant others act as
definers who, by holding actual expectation for us, become an
important source of value and orientation. Other significant
others serve as reference points or models, against which we
evaluate our own achievement. In this study of educational
aspiration, it is found that both the defining mode from parents,
teachers and elder siblings, and the modelling mode from best
friends, significantly affect the students' educational plan.
Among the four types of significant others, teachers and parents
exerted the strongest effects on educational aspiration, followed
by elder siblings and best friends. This finding infers that as
an adolescent makes decisions concerning such matters as
education or occupation, he/she would probably consider more
seriously the adults' attitudes. On the other hand we can
anticipate that for matters such as dating or use of leisure
time, the influence of peers, best friends or siblings of
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similar age, will become more manifest than that of the adults.
Significant others are hardly generalized but specific, with
particular "others" for particular issues. Hence it is not
surprising that the influence of one's peers on one's career-
oriented plan is less important than that of one's parents and
teachers.
On the whole, the empirical findings demonstrate that the
three levels of influence specified in the present model, namely,
individual, social structural and the interpersonal, are
significant in determining the students' educational aspiration.
Then, there is a need to examine the relative explanatory power
of these three sets of variables. This has been done by the
stepwise regression method, which enables us to understand the
proportion of variation explained by each variable. It is found
that parental SES can explain 9 percent of the variance, and rank
can explain an additional 8 percent. Controlling for both SES
and rank, the four significant other variables together can
explain 27.7 percent of. the total variance. The more powerful
variables are parental educational expectation and teachers'
educational expection, explaining respectively 16.3 and 14.E
percent of the total variance over and above the effect of SEE
and rank. Taken together, the specified model can explain 44.E
percent of variation in the educational aspiration of the
students under study. Consequently, we can conclude that the
interpersonal influence exerted by the adult significant others
has the largest explanatory power for educational aspiration.




DIFFERENTIAL EDUCATIONAL ASPIRATION OF PREVOCATIONAL SCHOOL
FORM THREE STUDENTS: EMPIRICAL FINDINGS OF THE
SUB-SAMPLES STRATIFIED BY SEX AND SES
The hypotheses having been contirmea in the whole sample,
the same statistical procedure is repeated in the sub-samples by
sex and SES. In.this way, generalizability of the model can be
tested, and variation in the magnitude of the paremeters for
student of different sexes can also be found out. Besides, two
additional theoretical issues will be discussed with relevant
data collected in this survey. These are: a) the differential
influence of perceived as well as self-reported parental
educational expectation on a student's educational aspiration b)
the effect of the same-sex parent's educational expectation on a
student's educational aspiration.
Empirical Findings of the Sub-sample by sex
The sample consists of 639 males and 214 females.
Descriptive- statistics will be presented at first to show the
gerenal features of the variables. Then, the regression
estimates of coefficients for the test of the model will be




Table 4 reports the means and standard deviations of the
relevant variables of the model of educational aspiration by sex.
The data shows that there are only a few different features about
the two sexes.
The average age of the males is slightly older than of the
females, but the difference (0.17 year) is not significant.
However, the girls mean academic performance is better than the
boys, indicated by 1.07 score more of rank obtained by the
former. Despite this fact, the educational aspirations of both
sexes are basically similar.
Turning to the social structural variables, variations ao
exist for the two sexes, though hardly in a remarkable degree.
The family size of the girls are larger than that the boys by 0.3
member, probably due to the larger sibling size of the former.
Also, the mean 'age of the girls' parents is slightly older.
Finally, thearental SES is rather similar for both sexes.
As revealed in the data about the whole sample, the average
year of schooling aspired after by each sex is higher than the
significant others' expectation. However, Table 4 shows that the
parents and teachers expect slightly more years of schooling for
the boys, though their academic performance is worse than the
girls. Conversely, elder siblings' educational expectation and
best friends' aspiration are higher in the female sub-sample.
Some hints about sexual discrimination with regard to educational
orientation thus emerge. One can note that although the girls
have superior academic results' at school, the adult significant
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others nevertheless expect more years of schooling from. Lne goys
than from the girls.
Traditionally, the primary career of the female is to oe a
good house-wife, and hence, occupational success is less hoped
for. On the other hand, the male will sooner or later become the
main breadwinner of the family. He is socialized to be more
achievement-oriented, to compete more earnestly for higher
educational qualification and, later, for higher-status jobs.
The conventional division of different roles to be played b
the two sexes will affect the adult socialization agents'
attitudes and expectations towards the children. Such value of
role differentiation will also be internalized to some extent it
the minds of the children. All these elements of sexual
differences will then manifest in the formation process of the
individual's career plan as well as his/her significant others'
expectation. This. point will be referred to later in the
discussion of the regression results.
Table 5 and 6 respectively report the cULLeia
coefficients among the variables included in the model of
educational aspiration for male and female students.
As shown in the two tables, all the independent variao.ies
are positively correlated with the dependent variable, namely,
educational aspiration of the students. However, educational
aspiration is most strongly correlated with teachers' expectation
in the male sub-sample, whereas it is most strongly correlated
with parental expectation in the female sub-sample.
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TABLE 4 MEANS AND STANDARD DEVIATIONS OF VARIABLES USED IN THE




































For measurements of these variables refer to Chapter II
in() are exact years of schooling.
Note.- The following variables are included here ror re erences
only and world not be included in the regression model: student's
age, sexual status, family size, father's age, mother's age,
father's education, mother's education, father's occupation.
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Besides,though SES is correlated with educational aspiration most
weakly, this correlation is stronger for the girls than the boys.
The difference will become clearer when we examine the regression
results. Rank is the modest predictor for all significant
others' expectations in the two sub-sample. Similarly, for the
boys, the correlation between rank and teachers' expectation is
the strongest, whereas for the girls, rank is most strongly
correlated with parental expectation. As in the whole sample,
the effect of parental SES upon significant others' expectation
is insignificant except in the case of parental expectation. The
correlation between the females' SES origin and their parents'
educational expecation is comparatively stronger, too. Finally,
all the significant others variables are positively correlated
with one another. Again., the problem of multicollinearity is
eliminated since the coefficient are not so large. Overall, the
predicted direction that is implied in the present model can be
demonstrated by, this correalation matrix. One can only
anticipate that there may be variations in the magnitude of the
parameters for educational aspiration of different sexes.
The regression estimates reported in the next section wiii
illustrate these differences.
The Regression Result
The regression estimates are presented in Table 7 to test
the validity oof the predicatory and explanatory power of the
model. As stated earlier, the matrix coefficients are used here
to interprrreet the results and to compare across groups, while
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TABLE 5 SIMPLE CORRELATIONS AMONG VARIABLES USED IN THE MODEL OF
EDUCATIONAL ASPIRATION OF MALE STUDENTS.







TABLE 6 SIMPLE CORRELATIONS AMONG VARIABLES USED IN THE MODEL OF
EDUCATIONAL ASPIRATION OF FEMALE STUDENTS.







Not significant at the level of 0.005.
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the standardized coefficients are reserved for assessing the
relative weights of the coefficients within one group.
As shown in Table 7, almost all the hypotheses derivea trom
the nresent model are confirmed in the two sub-samples.
The first hypothesis states that a student's acaaemic
performance significantly affects his/her educational aspiration.
This hypothesis is confirmed. Academic rank- at school is
positively correlated with educational aspiration. Each unit
increase in rank order will lead to 0.099 and .0126 mor year of
schooling aspired after by the males and the females
respectively.. The estimates of coefficients are statistically
Aicsni ficant att the probability level of 0.001.
The second hypothesis is that a student's social class
origin will significantly influence his/her educational plan.
Parental SES is used here to be indicator of social class
background. This hypothesis is again confirmed. From Table 7
one can find that correlation between SES and educational
aspiration is positive. Meanwhile, each unit higher in SES will
lead to an increase of 0.121 and 0.147 year of schooling aspired
after by the boys and the girls respectively. The effect of
parental SES is statistically signiificant at the 0.05. level.
This, is consistent with the result found in the whole sample.The
third hypothesis is that the higher the perceived parental
educational expectation for a student, the higher will be his/her
own educational aspiration*. This is also confirmed. Table 7
shows that these two variables are positively associated witth
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each other. Furthermore, each additional year of schooling
expected by the students' parents will increase their son's
educational aspiration by 0.147 year and their daugther's
educational aspiration by 0.255 year. The effect of variable
is statistically significant at the 0.001 level.
That teachers' educational expectation towards the students
exerts significant effect on the later's educational aspiration
is put forward in the fourth hypothesis. This is confirmed, too.
From Table' 7 one can find the these two variables are positively
correlated. Each additional year of schooling expected by the
teacher will increase the male student's educational aspiration
by 0.246 year, and the female student's educational aspiration
by 0.164 year. The effect of this parameter is statistically
siqnificant at the 0.001 level.
In the fifth hypothesis, the educational expectation of a
student's elder sibling is assumed to influence significantly
his/her own educational aspiration. Table 7 reveals that this
hypothesis is also confirmed. These two variables are
positively correlated for both groups. Each additional year of
schooling expected by the elder sibling will lead too an increase
of 0.1511 and 0.224 more year respectively for the males and the
females. The effect of this parameter is statistically
significant at the 0.001 level.
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TABLE 7 REGRESSION ESTIMATS OF THE MODEL OF EDUCATIONAL
ASPIRATTION BY SEX
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In the sixth hypothesis, the educational aspiration of
student's best friends is assumed to exert influence
significantly on his/her own educational aspiration. Table 7
shows that this hypothesis is only partially confirmed. These two
variables are positively correaled for both groups. Each
additional year of schooling aspired after by the best friends
will lead an increase of 0.183 and 0.066 more year respectively
by the males and the females. However, the coefficient in the
female sample fails to achieve the acceptable probability level
(0.05).
Overall, the moaie can explain 44.3 and 51.3 percent of the
variance in the educational aspiration of the male and the female
students. respectively. Discussion of these findings within our
theoretical framework will be found in the following section.
Discussion
The above regression results have demonstrated tnat, in.
general, the determinants of educational aspiration are
relatively similar for the two sexes. However, there are
different patterns of influence for them. In this section, the
author will attempt to explain the differences found.
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As mentioned in Chapter II, the past studies have found
that the females' educational aspiration and attainment were more
strongly dependent on social class origins, while for the males,
the influence of' ability and academic performance are more
important. In the present survey, the results can only partially
confirm the past findings. Judging from the estimated
coefficients of parental SES for the both sexes, it is found that
the effect is slightly stronger for the girls, shown by a
difference of 0.026. Turning to the coefficients of school rank
one can still find that. the effect is slightly stronger for the
girls. The first finding is consistent with those found in other
researches. Thus, female aspiration appears to be more closely
tied to the ascribed criterion of family background status. As
argued earlier, the children born in a family of higher SES have
more favorable resources for educational achievement and
attainment. Hence their educational aspiration is always higher
than those of lower social class origin. However, it has been
found that girls tend to benefit more from family status
background. The author's argument is as follows: while the
material and cultural resources- within a family are scarce, the
parents have to make decision about resource allocation
pertaining to their children's education. Because of sex role
differentiation, the 'male adult is always the main breadwinner
of the family. Consequently, a male child will sooner or later
take up the financial responsibility of his own family, and/or
family of procreation. Furthermore, in modern societies level of
educational qualification is an important determinant of career
success. For these considerations, parents, especially those of
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lower SES, tend to allocate more resources for their malE
children. For the girls of lower SES origin, the chances of
having more education are thus reduced. It is only in thosE
family of higher SES that the parents will adopt a less sexual
discriminative policy towards their children's education. In hip
study of educational attainment of Hong Kong citizens, Tang(1981)
also finds that girls tend to benefit from having a white-collar
father and well educated mothers. Reasons for this may be
first, the resources conducive to further education ( money,
parents' value on education, time and attention put on theiz
children) are relatively more sufficient secondly, thesE
parents, being more educated, probably adopt more liberal and
equalitarian ideology in education investment in children
--thirdly, well educated mothers tend to take up the initative to
encourage their daughters to strive for more education, and the)
t- hPmse lve s serve as models to be imitated.
On the other hand, contradictory to the findings of other
studies, it is found that the effect of academic performance is
also slightly stronger for the girls, not for the boys. Before
this issue is directly dealt with, general characteristics of the
sub-samples is first discussed. Table 4 shows that the girls'
academic performance is better than the boys, although the
educational aspirations of both sexes are relatively the same.
The author's speculation is that, as girls generally have less
chances to obtain educational investment in the family, they
would find academic achievement, which indicates their
educational potentials, a strong instrument for them to compete
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with their male siblings for more' resources. On the contrary,
while parents are more willing to invest more on their son's
education regardless of their academic achievement, the effect of
this variable is thus less important for the son's educational
aspiration. However, as the findings are inconsistent with those
found in other studies, further research into this issue should
be conducted.
So far only the social structural and individual level of
influence on educational plan. have been discussed in the sub-
samples by sex. Now let us turn to the interpersonal level of
influence. The most interesting point to find is that for the
girls the family-related significant others have stronger
influence, while for the boys the school-related significant
others are more important. Comparing the coefficients of
parental educational expectation for the two groups in Table 7,
it is found that the effect of this variables is stronger for the
girls, indicated by a difference of 0.108 in metric coefficient.
Similarly, the effect of elder siblings' expectation is stronger
for the girls the difference in metric coefficient being 0.073.
On the other hand, teachers' expectation exerts stronger effect
upon the boys, with a coefficient difference of 0.082. Also,
best friends' educational aspiration has far more influence upon
on the boys. Its effects on the girls' own education aspiration,
though positive, is not statistically significant. These
findings call for further explanation, and their influence should
be elaborated.
67
As discussed earlier, daughters in a family are in a
regards educational resourcedisadvantageous position as'
allocation. As a result, their chances of further education
depend primarily upon whether their parents are able or willing
to provide adequate resources for them. Therefore, it is not
surprising to find that for the girls, the parental SES and
parental educational expectation are more significant
determinants of their own educational plan. Furthermore, their
elder siblings' attitude towards their education is also more
instrumental to their own educational aspiration, since these are
significant others who may provide additional resources for them,
e.g., funds, encouragement and instruction in academic affairs.
On the other hand, for the boys of any social class origin their
chances of further education are comparatively more, and
correspondingly the parental expectation may become less
important. Rather, teachers as instructors of school knowledge
and evaluators of academic ability would provide more 'realistic'
ground for consideration with regard to educational potentials of
further schooling. For the girls, neither teachers' expectation
nor best friends' aspiration is the primary factors to be
considered in the formation process of educational aspiration.
This implies that the focus for consideration with regard tc
educational plan is different for the two sexes.
Examining the standardized coefficients one can t ina tnat
the relative magnitude of each variable follows the similar
pattern in the whole sample. On the whole, the effects of the
variables are more important than that of rank
significant-others
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and SES, and SES is the least influential variable. Then, for
the male students,. teachers' educational expectation is by far
the most influential variable, with another three significant-
others variables exerting relatively similar effect. For the
female students, the effect of parental expectation is the most
important one, followed by elder siblings' and teachers'
expectation. I t may be concluded that students of the two sexes
are more substantially influenced by the adult significant others
while forming their educational aspiration. However, the males
are more strongly affected by school-related significant others*,
while the females are more strongly affected by family-related
significant others, reasons for this difference being discussed
above
* The students' best friends are regaraea nere as cane 1L111U vL
author'sschool-related significant others, since by the'
observation and interview with this students, he has found that
schoolmates formed the closest peer group for them.
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Empirical Findings Across Three Sub-samples by Parental 666
In the previous sections the model has been tested ana au.i
major hypotheses been confirmed in the whole sample and sub-
samples by sex. Now the same statistical procedure will be
repeated in the sub-samples by SES in order to assess the
generalizability of the model and discover certain variations in
the magnitudes of the parameters for the student of different SES
origins. First, means and standard deviations and the
correlation matrix will be reported to illustrate the general
characteristics of the variables. Secondly, the regression
estimates of coefficients will be presented to test the
hypotheses.
Sample Description
Table 8 shows the means and standard deviations of all
relevant variables. One can see that the average age of the
lower-status-group is slightly older than the other two groups.
Comparing the three groups academic performance, one can find
that the mean rank of the middle-status-group is the lowest,
of the lower-status-group is the highest. This haE
whereas that
already been illustrated by a slightly insignificant negative
between SES and rank as shown in Table 2. This
correlation
finding should be interpreted cautiously. The author speculates
that the more academically capable, higher-status students arE
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TABLE 8 MEANS AND STANDARD DEVIATIONS OF VARIABLES USED IN THE



























more likely to enter the grammar schools than are the lower-
status students. Generally, only those who are academically less
capable middle-status students attend the prevocational schools.
On the contrary, with reference to educational aspiration, the
mean year is the highest for the middle-status-group and the
lowest for the lower status-group. This of course. is consistent
with what the second hypothesis assumes, that is, the higher
one's parental SES, the higher will be one's educational
aspiration.
Turning to the family-related variables, certain variations
can readily been found. The family as well as the sibling size
of the lower-status-group is the largest, while that of the
lower-middle-status-group is the smallest. For example, the
average lower-middle-status-group has 0.66 more member that the
average middle-status family. Certainly, the comparatively
older age of both parents of the lower-status-group can explain a
large proportion of such variation in family size. Specifically,
the age of the father and mother of the middle-status-group is
respectively 4.77 and 5.07 year younger than that of lower-
status-group. All these difference will be taken into
consideration when the regression results are discussed.
As regards significant others' educational expectation,
Table 8 shows that the mean year of schooling expected by the
definers and aspired by the model is the highest for the middle-
status-group, and except in the case. of parental expectation, is
the lowest for the lower-middle-status-group. Surely, the better
academic performance achieved by the lower-status-group
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compensates to certain extent the disadvantages in regard
attributed by this group's family background. Nevertheless,
significant others, especially the family related ones (parents
and elder siblings), can be described as more or less ascription-
oriented. This is most obviously seen in the case of parental
educational expectation as demonstrated by the difference of
years expected among the three groups. Also, the mean years
expected by the parent of middle-status origin is even slightly
higher than that of their children's aspiration, whereas
children's aspiration is, on the whole, always higher than theiz
significant others' expectation or aspiration.
Tables 9, 10 and 11 present correlation coefficients of all
variables used in the model by SES origin. The general pattern
of inter-relationship among the variables is not deviant from
that of the whole sample. Hence there is no need to elaborate it
in detail. Only some points the researcher considers interesting
will be discussed.
First, all independent variables are positively correlated
with the dependent variable, namely, educational aspiration.
However, teachers' expectation is most strongly correlated with
educational aspiration in the lower-status-group, while for the
other groups, parental expectation is most strongly associated
with the dependent variable. The relative weight of these
parameters for the independent variables will be manifest in the
regression test.
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TABLE 9 SIMPLE CORRELATIONS AMONG VARIABLES USED IN THE MODEL OF
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Secondly, all the significant-others variable are
positively correlated with one's academic rank across the three
SES sub-samples. But one should note that correlation between
rank and parental expectation is the weakest in the lower-status
group, impling that academic rank serves less as a basis on which
the parent of lower SES formulate educational expectation towards
their children. This is not the case in the other two sub-
samples. In addition, the correlation between rank and teachers'
expectation is the strongest in the lower SES sub-samples,
meaning that for students of this sub-sample academic performance
is a rather effective predicator of perceived teachers'
expectation. Still, further specification remains for the next
section of regression test.
Lastly, as shown in the correlation matrixes of other
samples, all significant-other variables are correlated
positively with one another. Sharp differences in the magnitudes
of these variables are hardly found. Also, the problem of
multicollinearitY will not arise as all the variables are just
weakly or moderately associated, the strongest being 0.51.
The Regression Result
Now by aid of the OLS regression method the model is
subjected to a vigorous test across three SES sub-samples. The
test will show whether the determinants of
statistical
educational aspiration specified in the model will be valid for
students of different social class origins, and to what extent




Table 12 reports the regression estimates of the model
which confirm nearly all the hypotheses proposed. The first
hypothesis states that a student's academic performance
significantly affects his/her educational aspiration. In fact,
school rank and educational plan is positively correlated in the
three sub-samples. Each unit increase in rank order will raise
0.095, 0.084 and 0.104 more year of schooling aspired after
respectively by the lower-, lower-middle-, and middle-status
group. The effects are significant statistically at the 0.001
level. Thus the first hypothesis is confirmed.
It is assumed in the third hypothesis that the nigner t.ne
educational expectation held by a student's parents, the higher
will his/her own educational aspiration. This hypothesis is also
confirmed. Parental expectation is positively correlated with
the dependent variable. Furthermore, each additional year of
schooling expected by the parents will lead to an increase of
0.122, 0.198, and 0.202 year more of schooling aspired after
respectively by the lower-, lower-middle-, and middle-status-
group. The estimates of coefficients are significant at the
0.001 level too.
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TABLE 12 REGRESSION ESTIMATES OF THE MODEL OF EDUCATIONAL
ASPIRATION BY SES
Independent Metric coefficients Standardized coefficients
variables
LOWER-LOWER-
MIDDLESES LOWER MIDDLE MIDDLEMIDDLE LOWER
0.161*0.104**0.084**0.095**RANK 0.159** 0.146**
0.254*0. 202**0.198** 0.159** 0. 249**0.122**PAREX








TABLE 12 REGRESSION ESTIMATES OF THE MODEL OF EDUCATIONAL
ASPIRATION BY SES
Independent Metric coefficients Standardized coefficients
variables
LOWER- LOWER-
MIDDLESES MIDDLE MIDDLELOWER MI DDLELOWER
0.161**0.084** 0.104** 0.159*A 0.146**0.095**RANK
0.254**0.202 0.159** 0.249**0.198**PAREX 0.122**
0.371** 0.178**0.204**0.164**0.199**0.322**TEAEX
0.168**0. 258**0.1020.148*10.245*0.079SIBEX






The fourth hypothesis is that the higher the educational
expectation held by a student's teachers, the higher will be
his/her own educational aspiration. This hypothesis is again
confirmed. Teachers' educational expectation is positively
associated with student's educational aspiration in the three
groups. Each additional year of schooling expected by a
student's teachers will lead to an increase of 0.322, 0.199, and
0.164 year more of schooling aspired after respectively for the
lower-, lower-middle- and middle-status-group. The effect of this
variable is statistically significant at the 0.001 level.
The fifth hypothesis is that the perceived educational
expectation of a student's siblings exerts significant influence
partially confirmed here. Table 12 shows that the correlatior
between elder siblings' educational expectation and students' owr
educational plan is positive. Each additional year of schoolinc
expected by a student's elder siblings will raise his/hei
educational aspiration by 0.079, 0.245, and 0.148 year more
respectively for the lower-, lower-middle-, and middle-status-
group. However, the effect for the lower-status-group is
insignificant even at the 0.05 level.
The last hypothesis states that a student's educational
aspiration will be affected significantly by his/her best
friends' educational plan. This hypothesis is also partially
confirmed. As shown in Table 12, best friends' educational
aspiration is correlated positively with student's own
educational aspiration. Each additional year of schooling
asoired after by a student's best friends will increase his/her
upon his/her own educational plan. This hypothesis is only
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educational aspiration by 0.225, 0.163 and 0.073 respectively for
the lower-, lower-middle-, and middle-status-group. However, the
effect of this parameter is insignificant at the 0.05 level for
the middle-status-group.
Discussion
Examining the metric coefficients contained in Table 12
enables one to understand the relative strength of each parameter
for the different status groups. As the mean SES score of the
whole sample is 2, which refers to the lower-middle-status-group,
it would be more advisable to put greater attention on the
difference between the lower- and middle-status group. The
effect of academic performance is slightly stronger for the
middle-status-group. However, the difference among the three
coefficients are so insignificant that we will not try to
elaborate on it. However, differences in the 'strength of the
significant-others variables are more remarkable across the three
status groups. The effect of perceived parental expectation is
stronger both for the middle- and lower-middle-status-group than
the- lower-status-group, as illustrated by a coefficient
difference of 0.08 and 0.076 respectively. On the other hand,
teachers' educational expectation exerts far more influence upon
the lower-status-group's educational aspiration than upon the
other two groups' j, the coefficient difference being 0.158 and
0.123 respectively. Besides, it is also found that the effect of
elder siblings' educational expectation and best friends'
educational aspiration are not significant respectively for the
roue. All these findings call for
lower-'and middle-status g
explanation. However, the ensuing explanation is only tentative
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and inconclusive for two counts. First, this is the L1r5L Luuy
conducted in Hong Kong that includes the exploration of the
different patterns of influences in the educational aspiration of
various status groups. Second, researches by American
sociologists have so far stressed more on sex and race difference
in the aspiration formation process rather than SES difference,
thus making corresponding comparison more difficult. After all,
attempt to explain the SES difference is valuable.
Judging from the metric coefficients it is found that the
effect of teachers' expectation and best friends' aspiration is
strongest. for the lower-status-group, but is weakest for the
middle-status-group. As discussed earlier, resources favourable
to more education is least adequate in the_ families. of lower SES.
Hence, it is not surprising to see that the. lower-status
students, though achieved better academic performance, aspire
less year of schooling. The unfavourable opportunity structure
also reflected in their perceived significant others'
is
expectation. It is especially remarkable in the case of the
parental expectation, which is 0.69 year less as compared with
that of the middle-status-group. Surely students of lower-class
origin can hardly depend on their parents' attitudes as
considering their educational plan. On the other hand, teachers'
evaluation and expectation are relatively, more based on
meritorious ground. As a consequence, the effect of teachers'
expectation on their educational plan is more important. As for
the students of relatively higher-class origin, the family
resources provided for further education are more sufficient and
the expectations held by their parents towards them are higher.
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In actuality, they always feel the pressure to obtain better
results at school and remain longer in educational institutions.
For the sub-sample of upper SES origin under study, the academic
performance is not so satisfactory. I earlier have speculated
that their entry into prevocational school is accounted for by
their less successful academic results in the primary schools.
Therefore, their parents' attitudes and encouragement towards
further education would be more instrumental to their own
educational plan. However, the author recommends that further
empirical study into this area should be conducted to explore the
differential pattern of significant others influence for the
various status groups.
Additionally, the standarized coefficients in Table 12
illustrate the relative magnitude of the independent variables
within each particular group. For the lower-status-group, the
most important determinant of educational aspiration is teachers'
expectation. As for the lower-middle-status-group, the effects
of parental and elder siblings' expectation are similarly most
important. For the middle-status-group, parental expectation
exerts the strongest effect upon educational. aspiration.
Overall, the adult significant others of one kind or another
certainly act as more effective referents for the students to
observe in educational sphere. This is again in accordance with
what has been found in the whole sample.
Lastly, the model accounts for 54.1, 46.3 and 37.3 percent
of the educational aspiration respectively for the lower-,
lower-middle- and middle-status-group. The variables included in
the model are shown to have more explanatory power for the
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educational aspiration of students from comparatively lower
social class origin.
Perceived Versus Self-reported Parental Educational
Expectation as Determinant of Educational Aspiration
It has been reported in Chapter II that some researchers
found that perceptual measures inflated interpersonal influence,
and these reflected more the aspiration of the students rather
than their parents' expectation. However, other researchers
argued that only the perceptual measures are theoretically more
valid indicators of parental influence within the social-
psychological framework. Though it is still difficult to draw a
pervasive conclusion on this issue, surely a comparison between
the perceived and self-reported data is valuable for our
understanding of the socialization process.
In this survey both sets of data were obtained. Tables 13,
14 and 15 present various atatistics for comparison between
thesetwo measures of parental expectation. Table 13 shows the
self-reported measures are always larger than the perceptual
ones, whether in the whole sample or in the sub-samples by sex.
The largest difference ties in the male sub-sample: the expected
year of schooling for their sons self-reported by the parents is
nearly one year more than that perceived by their sons. Also
is the larger standard deviations in the case of the self-
noted
reported measures. The findings mean that the perceptual
measures do not inflate interpersonal influence. Rather, a part
of the parental expectation has, for various reasons, not been
incorporated in the children's perception. Table 14 reports the
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TABLE 13 Means and Standard Deviations of the Perceived and Self-
reported Parents' Educational Expectation and Students' Educational
Aspiration
MEAN S.D. MEAN S.D. MEAN S.D.
FemalesMalesWhole Sample
Perceived Parents'
12.19 2.16 12.19 2.19 12.18 2.05
Educational Expectation
Self -reported Parents'
13.06 2.29 13.15 2.31 12.82 2.24
Educational Expectation
TABLE 14 Simple Correlation between Educational Aspiration and
the Perceived and self-reported Parents' Educational Expectation
Educational Aspiration
FemalesMalesWhole Sample
Perceived Parents' 0.590.450.48Educational Expectation
Self-reported Parents 0.430.340.36Educational Expectation
'ABLE 15 Regression Estimates of the Percieved and self-reported Parents'
educational Expectation in the Model of Educational Aspiration.
Metric Coefficients Standardized coefficients
















NOTE:— 1. The other variables that also are included are the same for the
above models. These are: Rank, parental SES, teachers' educational
Expectation, elder siblings' educational expectation and best friends
educational aspiration. 2. Figure in() are R of models that include the
self-reported measures.
correlation coefficients of the two measures with the students'
educational aspiration. In every case the correlation is
positive and significant at the 0.001 level. Educational
aspiration is always more strongly correlated with the perceptual
measures than with the self-reported ones. Table 15 shows the
regression estimates of the two measures in the model of
educational aspiration. It is found that the effects of self-
reported parental expectation, though significant, are weaker
than those of the perceptual expectation. As in the female sub-
sample, the metric coefficient of the perceptual measure just
doubles that of self-measure (0.255 vs. 0.120). In terms of
explanatory power, models including the perceptual measure can
account for more of the variance in students' educational
aspiration than those using the self-reported measure. Surely
one can find that the perceived parents' educational expectation
is the stronger determinant of students' educational aspiration
in this study.
To interpret the above findings, several points should be
stressed. First of all, students tend to adjust the parental
expectation in accordance with their own aspiration. From Table
14 one can find that the difference between education aspiration
and the perceived parental expectation is always smaller than
that between aspiration and the self-reported measure. Perhaps
their parents' expectation is so high for them that they may find
it unrealistic. The educational opportunity structure as
perceived by them does not allow them to be as optimistic as
their parents. Their parents, on the other hand, generally wish
their children to obtain higher educational qualification of
which they well aware as a means of upward social mobility. When
asked to state their expectation towards their children, these
parents, who are mostly of lower or lower-middle class origin,
inevitably will express this kind of intention. As a
consequence, year of schooling expected actually by the parents
are far more than that aspired after by the students, and what
they perceive their parents expect of them. The discrepancy
between the actual and perceptual measure implies that
interpersonal influence is never unidimensional. In the process
of attitude formation, significant others1 evaluation of oneself
is perceived by one through verbal or non-verbal communications.
The evaluation then will be .interpreted within one's own
perceptual framework, and it is where certain adjustments take
place, altering the actual view of one's referents. Also, the
smaller standard deviation for the perceptual measures reflect
that they are more stable and consistent. By virtue of this
particular inner operation, the perceptual measure becomes a more
superior predictor of educational aspiration than the self-
reported measure. Our findings well illustrate this interactive
aspect of the attitude formation process.
The Effect of the Same-sex Parent's Educational Expectation
on Student's Educational Aspiration
In the previous regression test the parental expectation
index is a composite one including both parents' scores. Now in
order to clarify the role of each parent in affecting the
student, this composite index is disaggregated. Father's and
mother's educational expectation perceived by the student become
two separate variables. Table 16 shows that there are slight
difference between father's and mother's expectation. For the
males year of schooling expected by mother is slightly large
than that expected by father. For the female it is just the
reverse. From Table 17 we find that both parents' expectation is
positively correlated with the males' educational aspiration with
the same magnitude. As for the females the correlation between
mother's expectation and student's aspiration is slightly
stronger. Then turning to the regression result as shown in
Table 18 it is found that the effect of father's educational
expectation is the same for both sexes. However the effect of
mother's educational expectation- is remarkably stronger for the
females. Specifically each additional year of schooling
expected by the mother will lead to 0. 225 and 0.063 more year of
schooling aspired after respectively by the girls and boys. It is
exactly the point where the same-sex parent's modeling effect is
most manifest. Furthermore when examining the standardized
coefficients one can find that relative magnitude of both parents
are more or less the same for the boys; the coefficient of the
father's expectation is just slightly larger. However for the
girls the magnitude of the mother's expectation is far more
significant indicated by the substantially larger coefficient
(0.280 vs. 0.078). Additionally only the effect of mother's
expectation on the female's aspiration reaches the statistical
significant level of 0.001, and other effects are significant at
the 0.05 level.
TABLE 16 Means and Standard Deviations of the Father's and












12. 27 2.39 12.14 2. 21
TAble 17 Simple correlation between Educational Aspiration and









TABLE 18 Regression Estimates of Father's and Mother's Educational
Expectation in the model of Educational Aspiration by sex
Metric Coefficients Standardized Coefficient;
Males Females Males Females
Father's Education
Expectation 0.067 0.062 0.0 91 0.078
Mother's Education
Expectation 0.063 0.225 0.088 0.280
p=0.05 p=0.001
NOTE:- The other variables that also are included are the same
for the above models. These are: Rank, parental SES, teachers'
educational expectation, elders siblings' educational expect¬
ation, and best friends' educational aspiration.
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From the above findings the thesis of same-sex parent's
modelling effect can be partially- confirmed. It is found in this
study that such effect is most significant in the case of the
girls. While for the boys, both parents exert relatively similar
effect on educational aspiration. Mothers are the main
significant others whose expectation the female students would




This research aims at examining several determinants of
educational aspiration in a sample of Hong Kong prevocational
school Form Three students. Based on the social psychological
theories, a model has been constructed that takes the individual,
social structural and interpersonal level of influence into
account for explaining' the respondents' educational aspiration.
These refer to academic performance, social class origin and
significant others' aspiration or expectation. To be specific,
the independent variables include: class rank, parental SES,
parents' educational expectation, teachers' educational
expectation, elder siblings' educational expectation and best
friends', educational aspiration. Six hypotheses have been
derived from the model, and tested in the whole sample and the
sub-samples by sex and parental SES. On the whole, most of these
hypotheses have been confirmed. The present study thus provides
additional evidence to support the Wisconsin model of status
attainment with data collected from. a rather young cohort in a
non-West society.
At the individual level of influence, academic performance
was singled out by many researchers as the most relevant factor
to be considered in the formation process of educational
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aspiration. In this survey, class rank of each student. were
collected from official school records and taken to be indicator
of academic performance. It is assumed that the variable will
positively affect the student's educational aspiration. This
hypothesis has been confirmed in all sampled groups, meaning that
its effect is rather consistent.
At the social structural levels of influence, social class
origin has been repeatedly considered an ascriptive force thai
sets limit to a student's educational opportunity. In this
study, data of the respondent's SES origin are directly collectec
from this parents, and become more reliable. Both parents
educational level and father's occupation are equally weighted it
the- SES index which used as a rough indication of social class
origin. The effect of this variable is significant in the wholE
samole and the sub-sample by sex.
At the interpersonal level, both the defining and the
modeling mode of influence by significant others are included in
the model. The findings show that the influence of parent and
teachers are important and consistent. On the other hand,
neither the effect of elder siblings' expectation for the lower-
status-group, nor the effect of peer's aspiration for the female
sub-sample and middle-status-group, is significant. Comparing the
above three categories of variable, the significant-others
variables are far more important either in terms of coefficient
values-or the proportion of variance explained by each of them.
It is interestly to find that the correlation between
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parental SES and academic rank is slightly negative but not
significant. This finding is rather unexpected. Also, it is
encouraging to see that the influence of SES origin is of least
importance when compared with that. of other variables. The
researcher attributed such findings to the specific nature of the
students under. study. From the descriptive data we can find that
the average educational level of the parents are lower than those
of the Hong Kong adults of the same age-group many of the fathers
are manual labour of low-ranking service workers. By
implication, the majority of the students come from lower social
class background.
As previously discussed, the prevocational schools have
several features that are especially appealing to the lower-
status parents. It is because students can learn certain crafts
through the technical subjects. On completing Form Three or Form
Five they may easily find jobs in the industrial field. On the
other hand, the prevocational school graduates have rather
limited routes to further education. Less than one third of the
students can remain in the Form Four class of the prevocational
school, and the others who hope to continue their education have
to attend the private school or craft courses in the technical
institutes. As for the Form five leavers, they cannot attend the
matriculation class because' of different curricular
structure. They can only choose to attend the technician courses
in the technical institutes of seek direct employment.
Consequencely, their chances. of entering university or other
post-secondary institutes are extremely restricted. As the
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higher-status parents generally expect their children to remain
longer in school so as to acquire higher educational
qualifications, less of them approve their children to choose
prevocational. school. Hence, those students of upper SES origin
who choose prevocational school are probably because of their
poor academic results in' primary schools. Their advantage in SES
origin is thus counter-balanced by their disadvantage in academic
performance. For the students of lower- and lower-middle-status
origin the variance in their family background is not so
remarkable, and consequently academic performance turns out to be
a stronger predictor of educational aspiration.
Furthermore, the findings show that girls tend to benefit
more from family SES origin and academic results than the boys.
These have been interpreted from the perspective of traditional
sex role differentiation. Family resources allocated for the
male's education are always larger. Generally the female's
educational opportunity is more restricted and can be enhanced a
lot probably by higher class origin and better academic
performance. It is because the more educated parents may adopt a
less sexual discriminative attitude toward their children's
education, and the better academic results gained become a means
for recognition of educational potentials.
Among the significant-others variables, parent's and
teachers' educational expectation- are the more important and
consistent ones that affect positively students' educational
aspiration. This demonstrate the fact that there are specific
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signizicant oLners tor specific issues. With regard to matters
concerning career, the advice and encouragement of the adult
significant others are considered to be more valuable. Hence,
parents, as main socialization agents in family and teachers as
experts in educational affairs and evaluators of academic
potential, become the most important significant others at issue.
However, there is different pattern of interpersonal
influence for the sub-samples. The effect of the school-related
significant others (teachers, best friends) on educational
aspiration is more important for the boys, while, the effect of
the family-related significant others (parents, elder siblings)
is more important for girls. This finding has been interpreted
in light of the traditional sex role socialization. The female
students depend primarily on family resources provided for
further education to formulate their educational plans. Hence
they tend- to be more important in affecting educational
aspiration. However, the lower-status-group tends to be more
affected by teachers, while. the middle-status-group tends to be
more affected by parents. This has been interpreted in terms of
the differential family resources that each group can obtain.
When considering their educational plan, the lower-status-group
can hardly depend on their parent's expectation which is
comparatively lower regardless of this group's better academic
performance. Teachers' expectation and best friend's aspiration
exert far more influence on this group's educational aspiration.
But for the middle-status-group, resources conducive to
further education are more adequate. Their parent's expectation
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as well as their own aspiration are higher, despite of the lower
academic achievement they grained at school. Hence, they are
less motivated.. by teachers than by parents to aspire for more
years of school. In order to explore deeper and sexual and
social class difference in attitude formation of the adolescence,
further researches should be conducted in other sets of sample
e. g., students of grammar school and technical school.
Additionally, another two theoretical issues concerning the
formation of educational aspirator have been examined with
relevant data in this study. First, the two measures of parental
influence, namely, the perceived and self-reported parent's
educational expectation, are compared to find out their relative
strength as a determinant of a student's educational aspiration
The findings show that: a) the self-reported measure of
parental expectation is larger than the perceived one b) the
perceived measure of parental expectation is closer to the
students' educational aspiration and c) the perceived parental
expectation is a more important determinant of educational
aspiration either in terms of predictive or explanatory power.
These findings illustrate the interactive aspect of the attitude
formation process not all the evaluation and expectation
expressed by the significant others are unconditionally perceived
b the individual he perceive all these within his own frame of
by
reference and adjustment certainly takes place in the process.
Hence what he really perceived and what his significant others
actually express are never the same. It is perceived expectation
that- is more in accord with his aspiration, and thus a stronger
precdictor of the latter. Howewer it should be own noted tha
the self-reported measure is larger than the perceived measuri
and the student's own aspiration. This is contradictory to th
finding of other researches (e.g., Davies and Kandel, 1979) tha
perceptual measures inflated interpersonal influence. It seem,
that the students in the survey are more conscious of thei:
limited educational opportunity structure for the prevocationa
school graduates, and are more realistic in considering thei:
educational future. Their parents, on the other hand, are mor
likely to express their subjective intention as regards thei:
children's future career.
However, whether these findings can be generalizable to
student of other educational streams remains to be confirmed by
further studies.
Secondly, the data collected in this survey enable the
researches to assess the strength of the effect of the same-sex
parent's educational expectation on a student's educational
aspiration. The empirical findings reveal that: a) the effect of
father's educational expectation is relatively the same for the
boys and girls; b) the effect of mother's educational expectation
is especially stronger for the girls than for the boys; and c)
for the boys effects of both parents' expectation are similar,
but for the girls the effect of the mother's expectation is
remarkably stronger than that of father's. Hence, the same—sex
parent's defining role is most manifest in the mother's influence
on her daughter's educational plan. It is valuable to examine
the role of other same-sex significant others (teacher, sibling
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and peer) in later researches.
The explanatory power of the model proves to be moae race
about 45 percent of the variance in educational aspiration can be
explained by the model. The amount of variance explained is
comparatively larger in the case of the female and the lower-
status sub-samples. In later researches, additional independent
variables must be included in the model in order to account for
more variance in educational aspiration. The researcher suggests
that more family and school-related factors should be considered,
since in this survey variables of these two categories are most
important and consistent in affecting a student's educational
plan. The following independent variables are recommanded for
future studies: whether the parents are separated/divorced,
relationship between the parents and the children, school morale
and school prestige.
To conclude the thesis, the researcher would like to make
some policy recommendations about prevocational education. The
data of this survey show that most of the students and their
significant others are not satisfied with only completing Form
Five, and at least one more year of post-secondary education is
Within the existing educational system, such desire can
desired.
only be realized with great difficulty. There are several
reasons for this phenomenon. First, only about one third of the
Three students in the prevocational schools can be promoted
Form
to higher form in the same educational stream. Secondly, those
Form three graduates who continue their secondary education it
grammar schools, either private or aided, face great problem of
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adjustment because of curricular differences existing in Wine LWU
streams. Thirdly, the other graduates who seek direct employment
in the main industries will be, under the present apprenticeship
scheme, granted the chance to attend the second year of part-time
day-release craft course (3-year course) in technical institutes.
But most of them cannot attend the technician course leading to
higher diploma since the minimum entry qualification is
completing Form Five. Fourthly, the Form Five graduates cannot
study in matriculation class, as they could have insufficiant
subject to choose. Thus their opportunity for' attending
university and other post-secondary institutes, e.g., private
college and polytechnic, is restricted. Also, they can hardly
compete' with the Form Five or Seven graduates from grammar
schools for a place in the technician course of technical
institutes.
In view of this situation, the researcher suggests: a)
more upper secondary vacancies be provided in the prevocational
schools b) curricular structure in prevocational or grammar
schools be re-arranged so that inter-change of streams can be
made more smoothly c) closer connection be established between
the prevocational schools and the technical institutes so as to
enlarge the educational opportunities, especially at the
technician level, for the prevocational school graduates. These
measures can -help relieve the increasing demand of further
education by the students themselves and their parents.
Actually, this demand is but the reflection of the general trend
of the larger society. As societies become more modernized, the
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selection of talent will increasingly be basea upon meritorious
ground. Higher educational qualifications will be more keenly
competed by members of all classes. For the upper classes, it is
a means of status maintainance, while for the lower classes, they
find it as an effective way that aids upward social mobility. It
is government's role to assure that competition for credentials
be as equalitarian as possible. In western societies, various
measures of positive discrimination have been devised to
compensate for the educational disadvantages of the lower-status
children.
For all these consideration, I propose that the
prevocational system should be improved to provide more
.opportunities of further education for the student who are mostly
of lower class origin. This will eventually increase the member
of skilled workers at' the technician level. The input of high-
quality human capital will surely be conducive to further
development of local industries. Within the coming years, the
number of prevocational school will be doubled to a total of
twenty-four. Problems concerning the prospect of the
prevocational- school graduates will become more controvertial if
the present situation remains unchanged. Therefore, I hope the
educationalists and policy-makers alike would pay due attention
to the problems concerned, review the aim the prevocational
education in the context of rapid socio-economic change, consider
the above recommendations seriously, and finally, formulate
appropriate measures to improve the situation in near future.
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APPENDIX 1
AN INTRODUCTION. TO PREVOCATIONAL EDUCATION OF HONG KONG
In Hong Kong, prevocational education has a very brief
history. It is part of the technical education and vocational
training at secondary education level. Before prevocational
schools were 'introduced, a few vocational training centres
administrated by the missionaries were operated in the 1960's for
the training of skilled labor (Waters, 1979). For example, there
were Holy Carpenter Votional Training Centre built in 1965 and
Caritas St. Godfrey Vocational Training Section in 1967,
However, whether in terms of size of student body or range of
covered' it could hardly form an important part of
curriculum'
formal education. Besides these training centers, there were a
number of technical secondary schools offering five year course
leading to Hong Kong Certificate of Education Examination, and a
few secondary modern schools offering three year course in
general subjects eral subjects together with woodwork for boys, and housecraft
and commercial subjects for girls. However, the idea of modern
school was found to gain little support from the public.
Nevertheless, the question remained: how to accommodate those
primary school leavers who could' not find their ways in the
secondary grammar schools while not yet reaching the statutory
age for employment? On the other hand, the then developing
industrial sector badly needed trained labour, especially in
operative and craftsman level. The idea of providing several
years of post primary education with emphasis on technical
training I think grew out of this dual consideration of social
and economic needs.
Then, in October 1969 the Industrial Training Advisory
Committee (ITAC) authorized the formation of the Working Party on
Prevocational Education to consider all aspects of establishing
prevocational education in Hong Kong. Report of the Working
Party was released in January 1970 which laid important premises
for the development of prevocational education. Prevocational
education was defined as
a system of education aiming at developing in all young
people an understanding of the economic social and technical
elements of progress, of the meaning of work discipline, co¬
operation and team-work, and of the value to society of the
work of all its members. Prevocational education should also
make it easier for young people to choose among the many
different possibilities of employment open to them, but it
should not aim at providing the complete skills and knowledge
of a specific trade or occupation (1970:2).
It was planned to consist of three years of schooling, with
50 percent general education and 50 percent basic practical
training in at least three subjects related to major industrial
fields. For the female students, commercial subjects were
offered. The three practical subjects selected for each school
were to reflect local industrial needs. Hence, there was plenty
of flexibility for the Form Three leaves to find jobs as semi-
skilled workers. At the same time, a three year course would
enable them to reach the age of 15 when they could be more likely
to find suitable employment. Thus, the main justifications for
the provision of three year post-primary prevocational education
a re:
1) that over the next 10-15 years. Hong Kong would be able
to provide universal education for three years beyond
primary,
2) that this group of young people can become a vital sector
of Hong Kong manpower if given the right education and
training,
3) that the advancing technology of Hong Kong's industry
demands a more sophisticated and adaptable labour force
(1970:3).
The report proposed that as about one third of primary
school leavers did not continue secondary education in grammar
schools, the prevocational education could cater for these
students and finally become a major stream of secondary
education. Three routes were open to the graduates: a) to join
an apprenticeship scheme with part-time day-release course in
technical institutes; b) to join industry as semi-skilled
workers; c) to take one year full-time course in technical
institute, after which he should be eligible to join the second
year of an approved apprenticeship.
Following these recommendations, prevocational schools had
been built subsequently. There are 12 prevocational schools in
1983, with a total of about 10,000 students. They are all
government aided and operated by voluntary organizations 7 by
Caritas, three by other missionaries and the other two by local
industrialist association (the Chinese Manufacturing Association
and Cotton Spinners' Association). The general subjects include
Chinese, English, Maths, Social StudiesEconomics and Public
Affairs, Science, P.E., music and ethicsreligious knowledge.
The three common practical subjects for the boys are technical
drawing, mechanical and electrical work. The common commercial
subjects for girls are commerce, typing and book-keeping. There
are also practical subjects selected by different schools such as
woodwork, printing, textile and hotel service. A majority of
graduates sought immediate employment and later became craftsmen
through the apprentice scheme. However, in recent years more and
more graduates prefer further education in upper secondary
classes.
The government's view of prevocational education can be
noted in the 1974 White Paper on secondary education. The Paper
devoted two paragraphies to prevocational education from which I
quote here:
2.11 It is recognized that the proposed plan of expansion
(of secondary education) must place the correct emphasis on
technical education. The increasingly sophisticated
industrial requirements of the next decade will best be met
by providing workers with a basic minimum nine year course of
general education but with a practical and technical content
of 25%-30%. This will provide the foundation on which
further industrial training can be given. The prevocational
concept by which a three year technical course is given after
a basic six year primary course is not necessarily the most
appropriate answer to the needs of a community as developed
as Hong Kong is rapidly becoming, or will the extensive
facilities for post-secondary technical education and
vocational training that are being built in Hong Kong. 2.12
Existing prevocational schools, and those already planned or
under construction, will continue as such for as long as they
attract pupils. They will be allowed to accept children
living anywhere in Hong Kong, and will not be restricted to
drawing pupils from any particular geographical area.
Although some parents wish their children to receive the type
of education offered by prevocational schools, it appears
that public support is more limited than was previously
thought (1974:5-6).
One evidence for this view may be the fact that applicants
of the prevocational schools, though far exceeding the actual
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places, mostly come from working class children with poor
academic standard, that is, the Band 4 and 5 students as
classified according to results from the Junior Aptitude Test for
the primary 6 pupils,*
I n 1976, the Committee on Vocational Training of the
Training Council, which had superseded the ITAC in 1973,
conducted a survey on employers' assessment of the effectiveness
of three kinds of technical education: the training centers, the
prevocational schools and the secondary modern schools. It was
found that, compared with the secondary modern schools,
prevocational schools leavers were more welcome by employers.
But it also showed that employers had a higher opinion of the
vocational training programme than the prevocational one. For
example, 66.32 percent of the 95 employers rated the former as
either 'successful' or 'highly successful', compared with 46.34
percent of 41 employers who thought the latter as 'successful'
but none rated it as 'highly successful' (1976: 18, 37). It was
*In .1984, there are 10,452 primary school leavers competing for
about 3,000 Form One vacancies in the prevocational schools. A
new school in Tuen Mun new town is due to open in September,
1984.
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the first time when these institutions of technical education and
vocational training were evaluated by the government, and the
major findings may have significant implication for policy-making
concerning technical education. Within the following three years
the secondary modern education system finally faded out.
Also in 1976, the new Apprenticeship Ordinance was
introduced. It stipulated that an employer may employ a young
person under 19 years old in a designated trade, only if he is
employed as an apprentice under a Contract of Apprenticeship or
if he holds a Certificate of Completion in that trade. The
apprentice will receive on-the-job training in the work-place and
obtain theoretical knowledge in part-time day-release course in a
technical institute. The minimum qualification is Form Three.
The training time is four years for the grammar school leavers
and three years for prevocational schools leavers. After these
years of training a Certificate of the Completion of the
Apprenticeship issued by the employer and countersigned by the
Commissioner for Labour will be awarded to him. This provides a
formal route for the prevocational school leavers to acquire
recognition as craftsmen. As noted in the Report of The Advisory
Committee on Diversification (1979), the number of 15-year-olds
will continue to drop and the subsidized places in senior
secondary schools will increase by the mid-1980's. Hence, there
is a possibility that craft level enrolment in the technical
institutes might diminish considerably. This would be offset to
some extent only if more form four and five leavers were to go
into craft courses (1979: 230)e
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In recent years a large proportion of prevocational school
leavers seek further education instead of direct employment.
Several factors may be accounted for this tendency. First, the
general living standards of the citizens have been rising during
these years, and thus education beyond Form Three for the
children may be afforded by increasing number of families.
Secondly, the role of formal academic qualification (credentials)
is even more important for acquiring better jobs. Finally,
subsidized senior secondary places have increased, thus enabling
more students to continue their education. Universal education
for all 15-year-olds was realized in 1978, and about 60 percent
of form three students were given aided Form Four places in 1981.
In the 1978 White Paper on Senior Secondary and Tertiary
Education, it was proposed that a limited amount of Form Four and
Five places would be allocated in prevocational schools for those
capable of becoming technician. However, still most students
from prevocational schools are expected, upon completing Forn
Three, to continue to enter craft-level courses in technical
institutes (1978: 7).
In September 1982, there was about ten thousand students in
all forms in the 12 prevocational schools*, of which about 2,660
were Form Three students and 780 Form Four students. About 59
percent of Form Three leavers in that year- sought further
education in various forms: aided places in prevocational schools
* The figures are estimated from various government reports
(Education Dept., 1973, 1980) and sources provided by some
government officials.
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(about 28 percent), places in private schools, courses in
technical institutes and other educational institutions. About
35 percent sought direct employment in the industrial and
commercial sectors.
All in all, the main stream in secondary education of Hong
Kong has been and still is grammar type of school, though more
technical contents were introduced into the curriculum as
proposed by the 1974 and 1978 White Paper. As shown in enrolment
figures, 6.42 percent of the total secondary school students
studied in technical type schools in 1973, compared with 7.06
percent in 1982-- an 0.64 percent increase in nine years*. On
the other hand, while grammar school places increased 56.13
percent from 1973 to 1982, the technical type school places
increase 71.8 percent. Still, the increase rate is not very
impressive. Moreover, the prevocational education has been
criticized in recent years on educational grounds. Some argue
that as the curriculum between the grammar and prevocational
school is so different, it is very difficult for students to
transfer from one stream to another. Thus, it seems that once
entering prevocational schools, one's career future is limited to
17, 512 out of 272,680 were enrolled as technical type scnool
students in 1973, and in 1983 the figure was 30,102 out of
4 26, 228 (Education Department 1973, 1982).
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a great extent. One may argue that it runs contrary to
educational principle to let the child of about 12 years old
choose an education stream that greatly affects his/her future.
Finally, the career prospects for the Form Three leavers are
quite uncertain. The time for completing the Apprenticeship
Scheme is long, wages unattractive, and the road to higher
grades, e.g., technicians and technologists, is full of
difficulties because prevocational graduates have to compete with
the Form Five and even Form Six/Seven graduates for the '0'
Certificate course in technical institutes. At the same time, the
female graduates face great problems in seeking employment, as
employers of commercial and service sectors often think that they
are not mature enough to fill up any post of responsibility and,
as a result, they are in disadvantageous position when they
compete with the Form Five graduates.
Hence, the controversy that the prevocation education has
provoked will not easily cease at the moment. At the same time,
the number of prevocational schools will double to a total of 24
in the following. two or three years. A new department of
technical education and vocational training was created in 1982
under the direction of the Vocational Training Council to take
over the administrative task of the technical institutes and the
vocational training centers from the Education Department. More
courses of ordinary technician level will be passed from the
Polyterchnic to the technical institutes. This indicates a trend
of clearer division among technical education institutions. The
Polytechnic and universities will produce technologists and high-
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level technicians, while the technical institutes and training
centers provide training facilities for mid-level technicians and
craftsmen. Technical education and vocational training will
become the responsibility of the private industrial sector as
represented by the Vocational Training Council, while general
education with the same emphasis on technical and practical
contents will remain the task of the Education Department under a
Secretary for Education and Manpower. The role of prevocational
education should be clarified in the coming years and adjustment
be made to provide links between the technical and other streams
to allow students to switch streams without too many
backtracking. This will probably be included in the agenda of
the current overall review of Hong Kong educational system. The
present survey, by exploring the educational aspirations and
assessing their determinants, so the author hopes, may provide
some relevant information for the reconsideration of the
prevocational education system of Hong Kong.
Appendix 2
QUESTIONNAIRE FOR THE STUDY OF H.K. PREVOCATIONAL SCHOOL FORM




(3) Sex: 1) M
2) F
(4) Age:
(5) The district where you are living( e.g. Kwai Chung, Southern
District)
(6) You are living in:
1, Squatter hut
2, Resettlement estate (Group B estate)
3, Public housing estate
4, Private housing (hiring whole flat)
5, Private housing (hiring shared flat)
6, Private housing (purchased)
7, Flat under the Home Ownership Scheme
Other: specify
(7) Number of family member(s) living in you home, including
yourself




(9) Number of family member(s) working
(10) As for as you know, what is the highest level of education
your father expect you to attain? (if father died, insert
guardian's data)
0, Form Three






(11) As far as you know, what is the highest level of education
your mother expect your to attain?
0, Form Three






(12) As far as you know, what is the highest level of education
your teacher expect your to attain?
0, Form Three
1, craft course (Apprenticeship scheme)
2, Form Fivec kj L. in Live
3, technician courseLCV.liliXV.J.UlI
4, Matriculation coursena LL xvu J.U uxvn.
5, Polytechnicpost-secondary collegeuniversityr uiy Lcwiiiv
9, don't know
(13) What is the highest level of education that most of your
best friends expect you to attain?
0, Form Three
1, craft course (Apprenticeship scheme)
2, Form Five
3, technician course




(14) If you could go as far as you want, without considering such
factors as learning ability and family circumstances, how far
would you go?
0, Form Three






(15) Taking such factors as stated in the above question into
consideration, how far in school do you really expect to go
0, Form Three












(17) What would you do if you were not given an aided Form Four
place?
0, working1, working, and attending part-time craft or commerce
course
2, attending full-time craft or commerce course
3, working, and attending Form Four in evening school
4, attending Form Four in private school
5, others: specified
(18) What is your ideal job? (Only state one answer)
specify in detail: occupatioi
positior
(19) What do you feel about your father's job?
(refer to the latest job of he doesn't have presently
0, dislike very much
1 dislike
2 no particular feelinc
3 like9
4 like very much
(20) What do you feel about the teaching career?
0, dislike very much
1 dislike
2 no particular feeling
3 like
4 like very much




(22) Lastly, fill in the blanks in acordance with your elde
siblings order:
The highest levelThe highest levelM/F EducationalSibling
of education he/she of education he/shEAttainmentorder












Part One: To be completed by the father, or by the guardian in
case of father's death.
(1) Age:
(2) Your present job (state the latest job if now retire of
unemployed) is:
1) occupation (e. g. clothing, construction):
2) position (e. g. craft, clerk, foreman):
(3) Your are an: 0, employee (ans. no. 4 then)
1, employer (having employee) (skip no.4)
2, employer (self-employed) (skip no.4)
(4) If you are employee, you earn:
0, daily wage
1, wage by piece
2, monthly salary
(5) Level of education attained:
0, no schooling
1, primary education P.1-P.6)
2, junior secondary education (F.1-F.3)
3, upper secondary education (F.4-F.5),
4. Matriculation or above
(6) In other words, years of scriooling you aiLaJ-11t:C aLG
(7) What is the highest level of education you expect this child
of you to attain?
0, Form Three





(8) What kind of job do you expect this child of you to have?
specify in detail: occupation
position
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(9) In the past six months, have you been unemployed for two-
consecutive-weeks or above (excluding holidays)?
0, have
1, haven't
(10) The average monthly income. of your amily in the past three
weeks is
0, $10,001 or above
1, $9,001 or above
2, $8,001 or above
3, $7,001 or above
4, $6,001 or above
5, $5,001 or above
61 $4,001 or above
7, $3,001 or above
8,$ 2,001 or above
9, $1,001 or above
10, 91,000 or below




4, Teacher in primary school
5, Other: specify
(12) Lastly, why did you let your child attend the prevocational
school? (choose two ans. at most)
1, can enter the Polytechnic or technical instistute more
easily after graduation
2, good employment prospect
3, duration of study short and courses are practical
4, can learn several type of craft
5, feared that he child would otherwise be allocated in a
private school of low quality
6, location of. school near home
7, cannot afford the child the attend higher forms beyond
junior secondary education
8, the child's academic performance only average
9, no particular reason
10, others: specify
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Part Two: To be complete by the mothers in case of death, leave
it blank.
(13) Age:
(14) Are you working or not?
0, No
1, Yes
(15) Your present job is: occupation
position
(16) Is it part-time or full-time job?
1 1 full-time
2, part-time




(18) Level of education attained:
0, no schooling
1, primary education P.1-P.6)
2, junior secondary education (F.1-F.3
3, upper secondary education (F.4-F.5)
4, matriculation or above-------------
(19) In other words, years o scnooiing you dl.l.dltLCU ULC
(20) What is the highest level of education you expect this
child of you to attain?
0, Form Three





(21) What kind of job do you expect this child of you to nave
specify in detail: occupation
position
118




41 Teacher in primary school
5, other: specify
(23) Lastly, why did you let your child attend the prevocational
school? (choose two ans. at most)
l l can enter the Polytechnic or technical instistute more
easily after graduation
2, good employment prospect
31 duration of study short and courses are practical
4, can learn se rve ral type of craft
5, feared that he child would otherwise be allocated in a
private school of low quality
6, location of school near home
7, cannot afford the child the attend higher forms beyond
junior secondary education
8, the child's academic performance only average
9, no particular reason
10, others: specify
-END-
Thank you for your
co-operation!
咱 號 ： 1
問 卷 編 號 ：
學 校 編 號 ：
香 港 職 業 先 修 學 校 中 三 學 生
敎 育 及 職 業 期 望 研 究 問 卷 〈 甲 卷 〉
這 是 中 文 大 學 敎 育 學 院 的 一 個 碩 士 研 究 ， 目 的 是 了 解 本 港 職 業 先 修 學 校 中 三
的 敎 育 及 職 業 期 望 。 此 問 卷 只 代 表 閣 下 個 人 的 意 見 ， 所 以 不 必 與 别 人 商 討 。
I
在 問 卷 上 不 必 塡 上 姓 名 ， 閣 下 所 提 供 的 資 料 是 保 密 的 ， 經 電 腦 分 析 後 ， 即 行 毀
謝 謝 合 作 ！
‘班別： F. 3
‘ 班 號 ：
















私 人 褪 卞 〈 机 个 ： 侧 屮 厂 ： 〉
私 人 槌 卞 〔 與 人 分 机 、
1‘117|
儿 他 ： 酬 .
I11‘1“. 一奶丨人。
01II
九 、 家 中 有 多 少 人 出 外 工 作 ： 一個人
1









技 工 課 程 〖 學 徒 訓 練 〉
中 五














技 工 課 程 〖 學 徒 訓 練
中 五
技 術 員 課 程
預 科
邢 丨 ： 專 上 ， 人 學
小 適 用 〖 如 母 親 已 去 此
小 知 道








技 【 ： 課 程 學 徒 訓 練
中 五
技 術 員 課 程
州 厂 . 專 上 ， 大 舉









技 工 课 程 学 徒 训 练
中 “
技 術 几 課 祝
预 料
理 工 专 上 大 学
小 知 逍
卜 四 、 假 設 你 可 以 任 总 显 擇 ， 而 小 須 考 虚 實 際 情 況 〈 例 如 自 己 的 學 習 能 力 ， 家 庭 環 境









技 工 課 程 學 徒 訓 練 〉
中 五
技 術 員 課 程
預 科
理 工 ， 專 上 ， 大 學
不 知 逍









技 工 課 程 學 徒 訓 練 〉
中 五
技 術 員 課 程
預 科
理 工 丨 ： 專 上 ， 人 學
小 知 道





肯 定 不 会
多 数 不 会








工 作 ， 同 時 訥 技 丨 ： 成 料 夜 丨 ⑴ 課 祝
修 卖 全 日 制 技 丨 ： 或 的 科 課 祝
工 作 ， 丨 … 時 諕 夜 校 中 四
在 私 校 力 訥 中 四
其 他 请 注 明
多 数 会
肯 定 会
十 八 你 的 理 想 工 作 是 甚 么 ？ 只 可 写 一
品 量 详 细 写 明 ， 行 业
職 泣 ， 職 糾






很 不 喜 欢
不 太 喜 欢
没 有 甚 么 爱 恶
頗 爲 菩 歡
極 之 喜 歡 。






很 不 喜 欢
不 太 喜 欢
沒 有 接 麼 愛 惡
頗 爲 喜 歡











没 有 程 度 ， 或
现 時 就 丨 治 屮 級
他 、 她 〉 希 望 最 終
完 成 的 敎 育 程 度 是 ：
他 （ 她 ） 希 望 由 己 最 終 完








回 答 完 ， 多 谢 合 作
香 港 職 業 先 修 學 校 中 三 學 生
敎 育 及 職 業 期 望 硏 究 問 卷 丨 乙 卷 〉
咭 號 ：
問 卷 編 號 ：
學 校 編 號 ： “
是 中 文 大 學 敎 育 學 院 的 一 個 碩 士 研 究 ， 硏 究 結 果 有 助 於 了 解 本 港 職 業 先 修 學
校 中 三 生 的 生 活 狀 况 ， 敎 育 及 職 業 期 望 。 希 望 各 家 長 能 合 作 ， 回 答 全 部 問 題 。 若 不
識 字 ， 可 口 述 資 料 ， 由 家 人 代 塡 。 “ ~ ~ ~ ― ~
在 問 卷 上 不 必 塡 上 姓 名 ， 閣 下 所 提 供 的 資 料 是 保 密 的 ， 只 供 研 究 之 用 ， 經 電 腦
分 析 後 ， 即 行 毀 棹 。 ‘
謝 謝 合 作 ！
第 一 部 份 ： 山 父 親 塡 寫 丨 〔 若 父 親 巳 去 此 ， 請 塡 監 護 人 资 料 〉
“ 、 本 人 的 年 齡 足 : —歳〔
二 、 本 人 现 時 的 工 作 足 〖 若 已 退 ( 木 或 失 業 ， 請 寫 最 近 一 次 的 工 作 〉 ：
’ ① 行 栗 例 ： 製 衣 、 建 築 、 三 行 〉 是 ：
② 職 級 ， 職 位 〖 例 ： 技 ] : 、 文 員 、 管 工 足 ：
二 、 本 人 足 ： 0.
1.
2.
受 薪 傾 員 4
I 4














宋 受 過 舉 校 敎 行
小 叩 小 一 个 ： 小 六
初中 ( ，中 一平 中三 《〉
“II
预 科 或 以 上 裎 歧
六 、 換 言 之 ， 本 人 忖 諮 過 . 丨：福：。












川 ！ 丨 ： 人 办 ： 人 吵
儿 他 ： 細
八 ， 本 人 希 望 这 位 子 这 将 来 从 事 什 么 工 作





未 会 試 過



















































子 女 自 己
小 学 教 师
其 他 请 注 明










以 後 铰 易 升 淑 ： 怎 ， 院 成 评 . ： 搬
職 怎 出 路 好
深 柷 屮 期 短 ㈨ . 贳 際
可 学 上 ， 一 两 门 技 术
恐 怕 子 女 补 被 派 往 较 差 的 私 校 读 初 中
学 校 接 受 家 居
家 垃 欠 作 ， 七 必 能 供 广 夂 就 说 巾 成 以 上 祝 度
子 女 成 绩 普 通
并 无 特 殊 原 因
其 他 请 注 明
第 二 部 分 ， 由 母 亲 填 写 ， （ 若 母 亲 已 去 世 ， ， 则 毋 豹 塡 寫 〉
本 人 的 年 龄 是 ―歲。
四 ， 现 时 是 否 有 工 作 ？
0.
1.





I007寒 〉 丨 】 汜
丨丨抓：














未 受 過 巧 校 敎 竹
小 舉〈小―、个：小六〉
初 中 〔 中 一 个 ： 中 三 〉
;;1
預 科 或 以 上 稅 歧











技 術 员 課 祝
預 科
观 丨 ： 墀 上 ， 人 巧
儿他：説丨丨丨：明.
11—
詁 詳 細 釘 明 ： 行 求







广 夂 门 己
小 教 師
















巧 校 接 近 家 ) 乂
-I1
收 無 特 殊 阶 闪
儿他：“丨”“丨：明-
純 ； ， 义 丨 丨 給 作 ！ 謝 巴 丨 丨 “ 旧 广 办 丨 陳 服 〉
APPENDIX 3
ADDITIONAL FINDINGS OF THE QUESTIONNAIRE SURVEY
This appendix provides additional findings of the
questionnaire survey. It consists of three parts, reporting
respectively data about the student the family, and the
significant others1 expectation or aspiration. Responds to some
questions have been re-grouped. Type of industry, occupational
status and father's and mother's age are classified with


















































































7. Whether would continue
to study in F.4 if
given an aided place
8. Career plan if couldn't
















craft or commerce course
19.9
working, and attending







9. Type of industry preferred to work
Manufacturing
Electricity, gas and water
Construction
Wholesales and retail trade, restaurant and hotel
Transport, storage and communication












10. Occupational Status Aspiration 11. Nature of job preferred























































































$1 ,000 or below













































b. Type of industry work
Agriculture, Fishing, and Mining
Manufacturing
Electricity, gas and water
Construction














































ft Whether having been unemployed
















































c, Type of industry work
Agriculture, Fishing, and Mining
Manufacturing
Electricity, gas and water
Construction


















d, Whether having been unemployed


















(3) THE SIGNIFICANT OTHERS1 EXPECTATION AND ASPIRATION




























































































8, Parental Occupational Expectation
(self-reported measures)
a, Type of industry
Agriculture Fishing and Mining
Manufacturing
Electricity gas and water
Construction































Crafts or low-ranking service workers
Technicians or high-ranking service
worke rs













9. Person who decided the child to attend the prevocational schoo



















10. Reasons for letting the child attend the prevocational school
i
a, (ans. by father] b,(ans. by mother)
1. Can enter the Polytechnic or
technic institutes more easily
after graduation
20.1 17.2
2. Good career prospect 19.0 18.0
3. Duration of study short and
courses practical
2.7 2.8
4. Can learn certain types of craft 26.0 27.1
5. Fearing the child be otherwise
allocated in private school of
low quality
2.9 2. 9
6. Residence near school 4.1 5. C
7. Can't afford the child to pursue
high forms after F.3
3.2 3.0
8. The child's academic performance
only average
10.0 10.1
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